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Preface 



This 197^.^ version of The Disirict Master Plan for School Improve fneni: Instructiofis and 
Suggestions rcflcLts several important changes in the district master plan development and 
submission processes. The most important of these changes is the eHmination of the 
requirement for districts to sub'mit Part 11 of their master plans to the State Department of 
t:ducation, 

A number of changes have been made in response to recommendations from board 
members, superintendents, teachers, and parents who were involved in developing and 
implementing district master plans during the past year (see Appendix D). 

Numerous editorial changes have also been made to improve the clarity and usability of 
the document. 

The Disirict Master Plan for School Improvement: Guide for Development and Review 
has also been revised and updated by the Department of Education and is included in this 
document as Appendix C; it will not be available as a separate document. 



DAVIS W, CAMPBELL 
Depu ty Superintendent 
for Prof^ranis 



^ Introduction 




The School Improvement Program enacted by 
Assembly Bill 65 during the 1977 legislative session 
builds upon the experiences of the state, school 
tiistricts, and schools with early childhood educa- 
tion (t-CK) and the concepts* encompassed in the 
Report of the California Commission for Reform 
of Intvrmediale and Secondary l\duca[ion (RISI: 
Repont), By extending these concepts to all grades, 
kindergarten through grade twelve, AB 65 estab- 
lishes! a framework J'or districtwide efforts to plan, 
implemexit,-and evaluate efforts to improve educa- 
tional programs for students. Secondly, the legisla- 
tion clarifies tiie roles and responsibilities of those 
initiating school improvement efforts throughout 
the district- including classroom, school, district, 
and governing board levels; the legislation also 
affirms the key role of the district governing board 
and administration in school improvement. The 
interrelationship of these roles and responsibilities 
form the framework within whicli each school 
plans, implements, and evaluates its educational 
programs and processes. Each district's Master Plan 
for School Improvement is an important tool in 
establishing the context for this intenelalionsiiip 
of roles and responsibilities. 

The Purpose of the District Master Plan 

The purpose of the district master plan is to 
provide a framework within which the district and 
its schools, in partnership, can initiate and sustain 
school improvement efforts. It is a framework 
which clarifies roles and responsibilities, delineates 
communication ciiarmels and decision-making 
powers, specifics various criteria and standards for 
conducting school improvement and evaluating the 
effectiveness of sucii efforts, and identifies who is 
accountable for what. It is a framework for 
encompassing the comprehensive planning process 



at the school level with a complcMiientary planning 
process at the district level. 

The District Master Plan for School Improve- 
ment should be used as a means of pulling together 
into a single document or h..."'dbook those policies, 
procedures, and criteria which may be necessary to 
create or further enhance an effective working 
partnership between school and district. 

The master plan is useful in many ways: 

1. It provides a moans whereby the district can 
communicate to its schools the district's 
policies, criteria, and procedures for conduct- 
ing school improvement efforts within the 
district. 

2. It provides a context tor districtwide planning 
and ongoing communication between the 
district and its schools so that the leadership, 
assistance, and services provided by the dis- 
trict to each school are based on each 
schot^l's capacity to respond to the needs of 
its stiulents, 

3. It provides a means of establishing account- 
ability at all levels classroom, school, district, 
and governing board. 

4. It provides a means whereby the school 
district governing board can assess the effec- 
tiveness of its support and leadership to the 
schools in their task of meeting the needs of 
students, 

5. It provides a means whereby both the govern- 
ing board and each school can assess the 
effectiveness of each school's total program. 

6. It can be the district's guide for effecting 
change. 

7. It provides a moans for identifying key points 
in decision-making antl implementation proce- 
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iliircs that can luive considerable impact on 
cPorts by both the district and ils schools to 
iini^rovc programs for students. 

Ihc more widely known and better understood 
the master phm is throughout the district, the more 
useful it can be, fhus. it is recommended that the 
district take steps to ensure that both the overall 
intent and specific elements of the master plan be 
thoroughly and accurately understood by all staff, 
parents, and. in secondary schools, students. A 
working knowledge of the master plan will enable 
those sciiools already participating in school im- 
provonient to phn and execute their programs 
consistent with llie direction and leadership of the 
district. liy becoming familiar with the master 
plan, those schools not yet participating in school 
improvement will understand the district's plans 
for school improvement and will be able to prepare 
themselves for entering the program according to 
the district's phase-in schedule. 

The Design of This Document 

This document was designed not only to provide 
instructions for completing a master plan but also 



to explore the opportunilies siich a planning 
process at the district level can provide: in addition 
it identities those issues a district may want to 
consider in developing each element of its master 
plan. The readers will note (hat (hrou^hoiit the 
dociimetU, boldface italic type has been used to 
identify those instructions necessary for complet- 
ing each element of a District Master Plan for 
School Improvement according to the require- 
ments of AB 65 and other pertinent regulations. 
F'ollowing the instructions for each element of the 
master plan is a brief discussion to clarify the 
intent of the recjuirements and to suggest things to 
do and to avoid. However, these suggestions are 
..^L^"'"^'^^'^^'*^' requirements: they are 
offered as resource information to assist those who 
participate in the development of their district's 
master plan. These suggestions were developed 
with the assistance of parents, teachers, administra- 
tors, and governing board members who have 
participated in program improvement efforts in 
their own districts. The names of those who 
assisted the D'jpartment of lulucation in the initial 
development and revision of this pLd:)lication 
appear in the .Appendix !). 
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Instructions and Suggestions for Completing 
the District Master Plan 



The intcnl of developing a District Masler Plan 
\\n School Improvement is thai it becomes a useful 
tool for both (he school district and its schools in 
the process of district-level phmning and in com- 
municating the results of that planning process to 
those involved in the School Improvement Pro- 
gram: it is hoped that Ahc development of the 
master i)lan will not be viewed as a state-mandated 
task separated from the goal of improving educa- 
tional experiences for students. Thus, those in- 
volved in developing the varioiiS elements of the 
master plan sliould be aware of how the elements 
affect students and how they are interrelated: in 
this way the master plan can be developed with a 
sense oi' its wholeness rather than as a list o\ 
policies, procedures, and implemen latitMi practices 
to be dealt with on<: by one. 

li is also important to note that several of the 
elements of the master plan coincide with key 
points in decision making and implementation that 
can have a significant impact on efforts to improve 
programs for students. These points shoidd receive 
careful attention during tne development of the 
master plan because of their capacity to affect 
program improvement efforts in a highly positive 



or a very negative manner. Particularly important 
are the following: 

• Processes of communication linking all groups 
at district and school levels 

• Staff development, including the informing of 
schools and their communities about school 
improvement 

. • Procedures for making decisions 

• Criteria and procedures for selecting schools 
that are to be phased in to the School 
Improvement Program 

• Criteria and procedures for evaluating school 
iinprovenient efforts 

• The district's strategies to assist schools 

The roles and responsibilities required in AB 65 
and reHected in the California Administrative 
Code. Title 5, regulations are outlined below, 

A REMINDED: All instructions appear in hold- 
face italic type: explanatory material and sugges- 
tions follow each element to he included in the 
district master plan: such material is offered as a 
resouice to he used in developing the district 
master plan and should not he considered a 
requirement. 



Establishing a Basic Framework for School hnprovement 



riie ten policies, criteria, and procedures which 
establish the t^asic framework for school improve- 
ment efforts in the district are outlined below. A 
discussion of each of these ten elements, including 
t'ducation Code and California Administrative 
Code, Title 5. citations, plus suggestions of things 
to do and to avoid foHow on pages 4 through 14, 

I. Procedures for providing information about 
scliool improvement 



2. Policies about establishing school site 
councils 

3. Po'icit^s regarding responsibilities of school 
site councils 

4. Procedures for participation of school site 
councils in developing and updating the 
master plan 

5. Plan tor phasing in schools 

0. Policies for identifying and serving educa- 
tionally disadvantaged youth, limited- and 
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non-l'iiglish-spcakiiig sUidiMiis, ami slu- 
lIl'iUs with special iiOLHlsarul ahililics 
• "^.("rilcria ami prcKcdurcs lor approviiit: 
school plans 

Policies ami prcjcctlurcs for cvalualini: 
school improvcnienl proizrarns 
C rilcria and procedures for lerniinaling 
iinsuecesst'ul programs 
10. Criteria and procedures for approving 
rci|uesls Irom schools for release lime for 
advising siudenls or dnulucling slatT 
development 

f:arh district participating in school improve- 
ment must adopt policies, criteria, and procedures 
re^ardin^ each of elements I -10 described in the 
paragraphs that follow. Please note that the adop- 



tion of these policies and procedures is not 
generally an annual activity. Once the policies and 
procedures are established, there is no reipiirement 
that they be revised annually: they may. however, 
be updated at any time if the district so wishes. 

Copies of each of the ten elements of the master 
plan must be kept at the district office and at every 
school in the district. In addition any revisions or 
updates to the district master plan must he 
provided to every school participating in the 
School Improvement Program and to schools con- 
sidering participatioti in the program. 

lor furllier information regarding each element, 
refer to the i-diication Code and California Admin- 
istrative Code. Title 5. references following each 
item. 



1. Procedures for Providing Information 



The school district ^overniti^ hoard must estab- 
lish procedures to be utilized to ensure that the 
principal of every school receive information gov- 
ernuig the provisions of school itnprovement and 
that the principal provide such information to 
teachers, other school personnel, parents, and, in 
secondary schools, students. Such procedures shall 
ensure that (I) copies of the school improvement 
law, regulations, district policies, and other appro- 
priate information are initially disseminated to all 
school sites: and (2) the information is current at 
the time partkipatioti in school improvement is 
considered. References: Education Code Section 
5201 Ha): California Administrative Code. Title 5. 
Section 4022(c). 

^ Mow well a school and its commimitv- under- 
stand schoc^l improvement is a critical element 
when initiating school improvement effort.s: effec- 
tive communication is also critical in any effort to 
expand school improvement to include schools and 
grade levels that have not previously been involved 
i:i the l.:CI- refc^rni effort or school improvement. 
The procedures for effecting gooti communications 
should describe clearlv': 

1 . How the principal o!" everv school in the 
district, including the principals of tiiose 
sciiools not \et participating in school 
improvement, will receive information about 
sch{Hd rmprcn-LMnent 

2. How each principal provides this information 
to the teachers, other school personnel, 
parents, and. ni socondar\' schools, students at 
his or her school 

The infffrmation on schf>ol itnprovement that 
must he 'provided must include the following: 



1. Copies of the school improvetnetit law atid 
applicable regulations 

2. Policies and procedures established by the dis- 
trict relative to school improvement as part of 
the District Master Plan for School Improve- 
tnent 

3. Other appropriate infonnotioti t Other appro- 
priate information might include documents 
regarding school improvement available from 
the .State Department of Hducation as well as 
district -developed handbooks, guide.^, and so 
ft)rth. Department publications that may be 
helpful to districts include the following: 
Planning Handbook: (iuidc f'cr Ongoing Plan- 
ning: Handbook for Assessing an PJcnicn^ary 
School Program: Handbook for Assessing a 
Secondary School Pn )gra ni: Ps fa hi is/i if ig 
School Site Couficils: How to Make (he Best 
School Site Council in the World: Discussion 
(ritidc for the CaliJ'ornia School hiiprovenicnt 
Program: and I'cchnical Assistance (juidc for 
Proficiency Assessment. Information on t lie 
procedures [a folU)w in t)rdering Department 
publicatit)ns appears on page ii .) 

When procedures are develo]UHl to keep schools 
informed abt)ut school improvement, linkages to 
other implementation steps, such as the following, 
shcndd be kept in mind: 

• I stablishing two-way communications and a 
close working jxirtnership between each 
scliool's schot)l site council ami the district 
eoverniniz board x 

• Istablishing a school <ite council :jt each 
school prior to phasing in tiie program 

o I'stablishing staff development as anon-going 
activit\ 
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• Developing and updating the plan to phase 

schools into the program 
Those who are developing policies and proce- 
dures for providing information - about school 



improvement are encouraged to examine the 
accompanying suggestions to consider when 
developing procedures for providing information 
on school improvement. 



. Suggestions to Consider When Developing Procedures for Providing Information 



• I'rnvidc coiiMsiciil, lMnv to iiiidL'rst:iMd, and iu\:iir:ile 
irituriiKUiDii lOL'ach of ihc schools in ihe disiricl. 

• !• i!ipli:iM/c tiuii scope ol' sciiool iinprovcinLMil is :i 
sciiool's lolaj proLinmi :ill siudciils, slatY, and all 
iLMriiiiig expcriciiLCs. 

• Aiilicipaic ijuosijons scIuxjIs niiglii have; and provide 
answers -in a context tlie school staff, parents, anil, in 
secondary sciiools, students can readily understand. Ihn 
example, t'or participating schools, point out the similar- 
ities and differences of IX'L auci school improvement, 
l-or nonparticipating schools, provide a description of 
tiie basic elements ot school improvement in language 
Jliat will he easiK understood, and cite pertinent 
sections ol the law. Also, let schools know how they can 
get more mtormation. ,^ 

• I inphasi/e the relationship between the intent and goals 
ot school !m[)rovement and (hose^t)f the district to 
improve the quality of its educational programs. 

• Include the step of informing sclun)ls aht)ut sclu)ol 
impruvemeril as part of (he district's t)ngoing staff 
development. 

• I'se various media and metht'ds of inh)rming people; and 
allow statt, parents, and, in secondary schools, students 
opporiunities to experience what school improvement 
can be at llieir school, e.g., group discussit)!!, visits to 
succcsslul school improvement school> within the dis- 
trict and 111 other districts, and so torth 



• Avoid giving chtYerenl or hard to interpret messages from 
scfiool to school, which might lead to contusion, 
misunderstanding, and rumors. 

• Do not present school improvement as just anoiher 
prourani to be implemented in just a few areas b\ a 
selected number of staff tor some of the students. 

• Avoid the extremes of providing too brief an overview ol' 
school improvement or of providing only a copy of the 
entire legislative bill. 



• Do not present school improvement as a se{iarate 
"project" which is to be "added on" (o the school's 
rcgulai program, 

• Avoid i)nc-time presentations with no follow-up: do not 
let unanswered questions and misinformaiion about 
school improvement build up, 

• Avoid just "talking at" people m large -group settiiigs 
onI\', 



• Build III wa\s ol checking to dLMermine whether or not 
the people lo he involved have an accurate uiuler- 
slandif'g ot school iiiiprovement. 



• Consider training a cadre ot statY, beginning with the 
principal, and fxireiits al Ciich school who can answer 
questions regarding scliool nnproveinent. 



• Consider making the conlents of the district master plan 
and other important mformaiion available in ihe form of 
a handbook! s). 



• Do not assume that jnesenting the inlormation oriccor 
even twice, however clearl>', will necessarily result in an 
accurate understanding of school improvement and how 
to prticced to next steps. 

• Avoid relying ou only one person e.g,, tlic principal or 
resource teacher to "tell all about it" ever\'one: 
teachers, aides, t)ther classitled and certillcated person- 

• nel, {Kirents, students, and t)thers. 

• Do not assume every stafi member and parent at a 
school will be able to "add up" all ilie [neces ol 
mtormation that have been provided iiKo a meaningful 
Iiamework on which lo base their luiure actions. 
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2. Policies for bstablishing School Site Councils 



Ihe siffirrnin^ hoard ttimt adopt policies (o 
ensure (haf prior (o scheduled phuse-iti, a school 
site couficil will he estahlished a( each school (o 
consider whether t}r U\)( if wishes (he school (o 
participate in the school itnprovetnefit pro^ratn and 
to etisure that all interested persons 'die ati 
opportutiity to tticet in public to estahlish such a 
couticU: the interested persons will itu lude, hut tiot 
he limited to. the prirn ipal, teachers, other school 
personficl, paretits. atuL iti secondary schools, 
students. (Please note that the fitml determinatioti 



as to whether a school will participate in schofd 
iniprovetnent rests with the school distric: iiovern- 
ui^ hoard. ^ Referetice: lulucation Code Section 
52011(h). 

The iiiiiijl iZLiiLliMK'C d\'cn to s^^'hools hv [\\c 
tlisiriol in L'stahliNb.ini! a school sili." coiiiiLil slTn llio 
[owe of contkUMUo or iinccriainly in which the 
school h^^^gins its school iniprovcrncnl clYorls. 
(■|aril\- of inlornialion is essential. Thcrctorc. it is 
rcconnncnLlcJ lhal the siiiiLieslions presented below 
ho <ii\en caret ul consideration. 



Suggestions to Consider When Developing Policies for Establishing School Site Councils 



Wli.ii v'Miimon ^lc'p^ 'M [»MH c Jui t.'s .11 (' li»bc i.iktMi by 

ihsdkt .lllil sJlMol liMdoiN ['> fllsUlf th.it ".ill llUiM- 
I'slt'il p^.•I^«Ml^ ll.lVC .III "ppiMlUlllIv Ii» Mk'Cl III puhlu' 

Wli.il "pMol I.) s^lit'iliil'/il phase in" iiKMM ' \M):i( 

In fflf Jt'UlIlIlO Km C^I.I^^!l^llllle .1 ^n'.IIKir* l{('U' cMllv 
IIL1\ A NJltitij L'sLlf^llsll .1 C»Ul!Rll ll H UInIil'S to' Doos 

t!i;' tlunui t'lKotit.i^c ilio t'N(.i[>l;siiinciii oi n^Iiim)! Mie 



Avoid piDvidini: inlurmatiun ihal nicr-.:!) fl'suil's 
!.iiti:uaiiL' {)\ Ali (^5 abnui L-stablisliiiig school sKc jouruils 
;ind -lo-.'s nut cxfiiaiii '*\vfuii to do" and **hnu it> do il.** 



• DoN^rifv httu .1 sclhud wv.w .ippl> !o ihc izuvt'iniiii: board 
bu ;i pjaiiitiiiii laaiit ll ll Is noi sv-iiedulcd lo be phased 
iMh< pntiir.tm iniiiK'diatclv and wisIk's lo be. (Kelei 
lo I duration ( ode StMioii v ) 



.Avoid cstabhsliiiii: an inllexdile selicdiiic liial docs no( 
[in)vide lui sliil'ls in leadinoss \)\ dcsiie 'n painei[Kiio in 
selimii inipiovc'iiien!. 



I'loVhk* e.Kh Nvflt'oi witli a ^op\ o| ihc disll I 's ]V »heics 
u'i.!ai liniL'" N^lioul M(e . otnieiis and vi eopv i\!iihL\liiny, 
S( /ii u >/ Sjti- ( ' >iif!( i!s. a doemneni prepaied In the .Stale 
iVp.iitmeitt o! I diKatioti ni N»>veinbei. I'*"^?. 



Avoid inakiihj sehool siatr' and p'lenis spend tune 
Ii^uiin*j out on ilieii own how in establish a eouneil and 
what the district's poHeies !< i school siie couiudsaie. 



1 iivoiiMiie stall, pviients. aiid students i:oin each school 
lli.it pi. Ills to lotnt a school siie council to visit oi invite 
to tfieii school uieinfK'is oi -.Ju.^ol site c«juiiciIs vvliich 
are ofM'iadni: eltectiveiv . 



Do not e>:[Jcct wiiiten desciiptions \)\ '*\\ftat a school 
site council Is * to provide an experience ol how one 
nii'Jii t unc'M 



3. Policies Regarding Responsibilities of School Site Councils 



/he iioierninii hoard must adopt policies re^ard- 
in^ the responsi/nlities of school site councils and 
estahlish rtufiffiutiicafion procedures to ensure rea- 
Sfffiahle (opportunities for each coitficd or its 
representatives to meet with the i^overnifi^ hoard. 
References lulucatioti Code Scctioti 52()J-l(c): 
California Administrative Code, Title 5. Section 
4022(h). 

riie Jeseloptnent nl policies jiul procx'duiVs 
(nilhnini'. the re^f^^Misibih t us nj scluiol site councils 
repiesenl.s (>ne »>! the most critical an«l sensitive 
p»Mn^^ in decision niakitiL'. and in the iinplenienta- 



ti(Ui Ol' school iniprt)\enicnt. The policies and 
procedures adopted should: 

1. Set the itinc tor openness and cooperati(Mi. 

2. I'stahiish as a coinnioti purpose the iniprovin.L! 
of proiirains tor students. 

.V (dearl\- outline the powers oT the sclund site 
ccMiticil and the responsihilitie> for which it is 
to be heltl aecountable 

4. [^d\i'de lor direct access to tlu' school district 
i:(V,crnii board as well as specify the chan- 
nels of ciininuinication to he used thriuiiih the 
district administration. 
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5. Describe procedures to ensure a close and 
effective working relationship between the 
councils and the governing board. 

Such policies rntisf he consistent with the intent 
of AH 65 and should outline any additional 



responsibilities that the hoard wishes fhe councils 
to perform 

Several suggestions to consider when developing 
policies regarding the responsibilities of the sehool 
site council follow. 



Suggestions to Consider When Developing Policies-Regarding Responsibilities 

of School Site Councils 



• Mi^nliu'it Hi the [u)h*.icN and })rucL'dLJrc> iliosc roles ami 
fOspoiisihililics of lliL^ Nc);n.il Nile council lliut arc' 
iliJloicnt ttofn tlioNL' or the school jdvjsor\ ci)mnuiteo 
inidci I.CI-., iillc Land oIIilh advisoi\ groups. 



• (Inv *.lcar ditcciions tor the >chool site councils in 
^.arrvniii out the responsibilities tlicv' have tor the 
processes of planning, ini[ileinenhng. and evaluating 
school iinprovenieiU ettorts. 

• Be clear that (he ullnnate aufhoiity and responsihilitv 
fi>r the conduct ol school nnprovenient lies with (lie 
governing hoaid. 

• l)eNcnhe how I lie functions ol the sclioi)!' site council 
relate in the lr:iuiiional tunctioiis ol' district adniinis- 
traiors. piincipals, teachers, anil so lorth. 



(iet the opinions and ideas ot" the members ol' the 
vaiious school advisory grou[is and schoo! site councils. 
Iioard inemhors. and district ollice personnel bMore 
establishing policies. 



• IJt) not assume :>.cIiuoi site councils have the same 
advisory tuncliun as school advisory comnuMces. Avoid 
askifig district adinini^traiors, btjard niombcr>. scho.)i 
staff, parents, and students to identit'v on their o\Mi the 
ditTerences between the roles ot' the {\\o kinds ot gruufis. 

• Avoid the extremes ol' describing the council's respon- 
sibilities So narrowly that the council cannot re>;fK)nd to 
the problenis at the school or so vaguelv that the policies 
give little tjr no guidance. 

• Do not forget to describe how the governing board and 
school -ate councils work together in achieving the best 
possible decision making at both levels. 

• Avoid describing the hues of communication and func- 
tions ot the seiiool site council to the governing board 
and ot' the principal to the district admiiiMralion 
without also describing how tliev interconnect 

• Avoid establishing policies and proccdur'^s without a 
tl;.)rcHigli examination of past experiences with school 
advisor\' Committees, a careful reading ot' AB (i5, and 
discussion with others outside the district who have 
'eveloped etK' i =ve and ett'icieiu school councils. 



4. Procedures for School Site Councils in Developing 
and Updating the District Master Plan 



I'he srltool district ^overnin^ hoard must estab- 
lish procedures that provide opportunities for 
school site councils to participate in the develop- 
ment and updatini^ of the district master plan and 
district stratei^ies to assist schools in order (o 
ensure that the master plan is keyed to the school 
improvement objectives of participating schools^ 
References: Education Code Section 52034(c}: 
California Administrative Code. Title 5, Section 
4021. 

l-.i.sitring tluit the innstor plan is keyed to the 
school iniprovoinoiit ohjoctivos of schools is essen- 
tial to the siiccoss of school iinprovcniont olTorts 
llirouuluHil the \.lislricl ami to the ch^eh^pmem of 
a close sehool-ilistrict partnership. I ho policies ami 
the procedures to inipleiiietit those pohcies, which 
are niclmled in the district master phiti. as well as 



the strategies to assist schools, siioiild he developed 
with the status of schools in niiiuL That is not to 
say that the district should follow the lead of the 
schools: quite the contrary. It is to say that once 
the basic directions and goals for the district have 
been estal^lished. the district shoultl consider the 
actual situations of its schools their capacity to 
plan and implement school improvement as it 
guides and supports schools in their efforts to 
achieve district goals and thoir own objectives. 
Accordingly, the district should seek input from 
sclu^ol site councils in developing and updating the 
elements of the master plan, which are described in 
this document. It is also rccommentled that the 
district consider the suggestions that follow reganl- 
ing the development of procedures ft)r involving: 
school site councils in developing and updating the 
district tnaster plan. 
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Suggestions to Consider When Developing Procedures for School Site Councils in Developing 

and Updating the District Master Plan 



• Meet with represciitalives of scliool silo councils to 
usiess wtiut works well ;iiid wliut does not und to discuss 
issues /vr/or to deveiojiiug policies and- procedures. 

• Follow U{> and use the school site corrjcils as soundiiiL: 
boards tor reviewinii dralLs ol ilic jx-licies aiul j)roce- 
dures. 

• Meet with each school site council on a scliool-hy-school 
basis when estahlishintj; stiateLiies to assist each partici- 
pating school. 



• Avoid waiting until alter the i'inal draft ot" the niastci 
plan or its revisions are written belore involving school 
site councils. 

• Avoid inv(.)lving school site coinicils only as ratifying 
groups. 

• Av(jid uevelo[)ing strategies for assisting schools under 
the assiniiption that all schools have the same needs and 
priorities. 



5. Plan for Phasing In Schools 

The school dustru : ^oveniin^ hoard tnunf e.stah- 
lish a plan for phasing .schools into (he school 
improvetnetu program. The plan must include 
policies and/or procedures used to identify schools 
with the greatest number or concentrations of 
educationally disadvantaged youth. The procedures 
must ensure that at least one-half of the district s 
elementary schools and one-half of the district 's 
secondary schools participating in any year are 
eligible to receive either ESEA Title I or state 
compensatory education funding References: Edu- 
cation Code sections 5203^ib)(2HA) and 51x^:1: 



California Administrative Code, Title 5, Section 
4022(b), 

The LTitL^ria and procedures cstahlislicd for 
pliasinu iiijidiools to the program should offer 
srhools. ulcoiitlv^s to participate and reward them 
in tlieir/vfforts to\impro\'e programs. Tiie degree of 
eommirmetit by \tlie school leaders, stnff, and 
parentsl^is an important ingredient for suc^:essful 
programxiniprovenicnts. In developing such criteria 
and procedures d^^stricts may wish to consider the 
following jiu^igcfstions for phasing schools into tlie 
School Improvement Program. 



Suggestions to Consider When Phasing Schools into the School Improvement Program 



• Involve stafi\ [larenls. and, ni seconLlary schools, stn- 
dents in estahlishnig the criteria and procetlures tor 
phasing sciiools into the School Iniproveinent Program, 

• Be aware that the guidelines for determining \'SV.\ Title 
i and state compensators education eligibility are 
already established by ("ederal and state laws and 
regulations; a|)jily tliem uinfonnl.v to all elementary ami 
to all secondary scfiools in the district. 

• Keali/e tiiat any school among the grouji of schools that 
, are eligible for liSliA Title I- and state compeMsator\' 

education funding ma\ be chosen as a school ol" great 
need; schools do ni^i have to Iv chosen in rank order ot 
need. 



• Consider a wide variet\ ot' factors in determining the 
criteria for phasing m schools, such as readiness: enthu- 
siasm; desire and commitment of principal, staff, and 
parents, and. in seciMidary schools, students; k;adership 



• Avoid ptJstponing ojiportunities for people to participate 
in school inifHovement in their district. Avoid dis- 
appointing sclu)ols on the jihase-in schedule b\- making a 
last minute change in the criteria. 

• Do not alter these [uocedures lYom school to sciiool. 



• Avoid creating for the i:SI-;A Title I and state compensa- 
to!\ education schools criteria and procedures which are 
radicalK different from those used for selecting the 
other 50 percent of the participating schools; do 
ma\imi/e incentives and enc*)urageineiHs as much as 
[Possible. 

• Avoitl establishing school phase-in ciiieria that are based 
solely on need and llial do not provide incentives for 
excellence. 
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Suggestions to Consider When Phasing Schools into the School 
Improvement Program (Continued) 

skills ot the princijjal and key ^vM: school climate; 
understanding ot" and supjjort for school improvement 
goals by all groups at the school; and {potential for 



• Allow for a variety of ways to obtain various kinds of 
nitormatioii about the school; e.g.. observation through 
on-site visits, panel review, arid interviews with selected 
staff, jnirents, and students. 

• Consider reassessing frequently the order for phasing 
in schools, perhaps aimually. so that data will be current 
with ffie status of each ot the schools. 

• Ci insider research fmdiiigi: wfiich identify characteristics 
associated with success in implementing change. 



• Avoid nuiking judgments based on one source of 
information; e.g.. how well the school can write a plan 
or how good its aciiievenient scores are. 

• Do not discourage schools from making early etTorts to 
prepare for being phased into the program. 



• Avoid assuming that the conditions in your schools or 
district, are so unique that the experiences sunnnari/.ed in 
researcli will not apply to your situation. 



6. Policies for Identifying and Serving Students 
with Special Needs and Abilities 



The ^overnin^ hoard must define policies and I or 
procedures to he used hy schools in ( I ) identifying 
educationally disadvantaged youth; limited- and 
non- English-speaking students: and students with 
special needs and ahilities, including the gifted: and 
(2) developing instructional and auxiliary services 
to meet their special needs as part of the school 
improvement plan. Such policies regarding educa- 
tionally disadvantaged students shall, to the extent 
feasible, he consistent with district policies for the 
identification of students eligihle for compensatory 
education. References: Edncation Code Section 
520IS(h): California Administrative Code, Title 5. 
Section 



Tho osluhiishnicnt of these policies for all 
schools ill liic sc1h>o1 inipVovcmcrit program in the 
ilistricl. reiiarclless of sources of funding available 
(e.i!.. Title 1 funds' and l-cononiic Impact Aid), 



allows the district to establish its own policies, not 
the polieies of an outside agency which some 
schools must coniply w.Ji and others do not. The 
district may also wish to eonsider having the 
policies apply to all schools, not just those involved 
in school improveinent. In fact, the establishment 
of these policies is particularly important for those 
schools in the district which serve students with 
special needs and abilities but do not receive any 
special state or federal monies to do so and, 
therefore, may not have policies to provide direc- 
tion. In doing so, the district can take the 
leadership role and state its commitment to these 
students, the priority for resources, and its expec- 
tations for schools in serving students' needs. In 
establishing policies for this element of tiie master 
plan, districts may wish to consider the following 
suggestions for developing pohcics for identifying 
and serving students with special needs and 
abilities. 



Suggestions to Consioer When Developing Policies for Identifying 
and Serving Students with Special Needs and Abilities 



IX'scribo clearl) the policies to bo used by all schools 
to identity students with special neeils ami ahilities aiul 
how their needs slunikl he plaiuieil for aiul met through 
the sc[u>ol iniprovenieni plan. 



• Do not expect each school to irUerpret the various laws 
and regulations in a uniform manner thnnighoiit the 
district. 
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Suggestions to Consider When Developing Policies for Identifying 
and Serving Students with Special Needs and Abilities (Continued) 



Slate clearly what the districrs commit merit to students 
with special needs and abiiitics is and what level of 
priority the district has placed on the support services 
for the schools in which (lieso students arc enrolled. 

Consider including all schools in these policies, not just 
those in school improvement. 



• Do not assume that schools are aware of the district^ 
priority-selling process and what this means in terras of 
tangible services. 

• Avoid tfie possibility (^f double messages ;^nd conllicting 
messages from sc1uk)1 (o school. 



7. Criteria and Procedures for Approving School Plans 



The governing hoard must establish criteria and 
procedures which the district uses in approving or 
disapproving school improvement plans in order to 
(J) ensure that school implementation plans 
comply with the provisions of the school im^ ' rove- 
men t law and regulations: and (2) judge the 
potential effectiveness of the plan in responding to 
the needs of students at eaih school and the goals 
of school improvement. References: Educadon 
Code sections 52034(a) and 52035: California 
Administrative Code. Title J>. Section 4022(f), 



In affirming the key role of the district in school 
improvenient efforts, AB 65 places the review and 
approval of school plans with the district governing 
board.. It is important to nrte that this review 
includes not only criteria for determining compli- 
ance but also standards for determining quality of 
program planning and for judging each plan's 
potential effectiveness. 

In developing criteria and procedures for approv- 
ing or disapproving school plans, districts are 
encouraged to consider the following suiJLiestions. 



Suggestions to Consider When Developing Criteria and Procedures 
for Approving School Plans 



Involve teachers, principals, parents, administrators, 
evaluation personnel, ■ and projjram specialists in eslah- 
llshing criteria ami procedures lor reviewing school 
plans. 



Avoid imposing criteria and procedures which ma\ not 
he useful lo schools. 



• I'ocus on those asfiecls of the plamiinji process and the 
plan wfiich reuiforce good plamiin^. 



• IkMr \\\ mind. that the criteria should address two levels: 
(h compliance with law and regulations; and (2) 
potential effectiveness ot" the [)lan in respondiiig to 
student needs. 



• Avoid overempliasi/ing the plan as a written document; 
do include criteria which focus oii the [)lamiing process 
and on the potential of the plan as a guide for 
implementation. 

• Do not review ft)r compliance only; don't pass up an 
t)pp(Htimity for exerting leadership for improving the 
quality of programs. 



Plan tor thorough inservice training on the district's 
evahiatiiMi procedures ami criteria so that they are 
clearly understood hy all those involved in school 
improvement at the thstrict and at each participating 
scluH)l. 



• Do not alk>w schools to filan and implement f)rograms 
without a clear understanding of district adopted criteria 
and procetlures. 



Before schools hegin thetr planning or updating efforts, 
provide inservice training on program planning and 
explain clearly what the established procedures and 
criteria for determining legal compliance and potential 
effectiveness are. 



• Dv) not alhnv schools lo devclo[i oi update their plans 
witlunil getting assistance in understanding the various 
options and procedures in the program planning process. 
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Juggestions to Consider When Developing Criteria and Procedures 
for Approving School Plans (Continued) 



• Ciuisidci establishing a process ti) ensure communica- 
tion between eacb school's school site '.'ouncil and the 
district throughout the process of develo[)ing or updat- 

■ ing the plan. 

• L'lili/e the following Stale Department of l:ducatiyn 
docunients as resources in selecting criteria: ( 1 ) Planning 
tiandhook: (1) (iiiidc for Oni^oinji Planning: (3) Manual 
ftf Rcifuircfncnts for Schooh Funded TJirough the 
Consolidated Applieation: an'* {4} Handbook for Assess- 
ing an Hlenientary School Program and Handbook for 
Assessing a Secondary School Program 



Avoid waiting until the last mifjute to give the school 
feedback on its plan and planning process; to the degree 
possible, eliminate surprises. 



• Do not fail to use all available resources, particularly 
regular on-site visits by persons knowledgeable about 
both the process of planning and the options for 
planning. 



8. Policies and Procedures for Evaluating 
School Improvement Programs 



The governing hoard must estahlish policies 
and I or procedures for the evaluation of schoo!<^ 
participating in the school improvement program. 
Such policies and /or procedures must he consistent 
with the requirements for school-level evaluation 
con tamed in Education Code Section 52015(g), 
which requires assessment of (1) the degree to 
which the school is meeting its improvement 
objectives as assessed by parents, teachers, other 
school personnel, and pupils: (2) student achieve- 
ment: (Jj improved school environment: and (4) 
the degree to which fiscal expenditures meet the 
criteria of the school improvement plan. Such 
policies and/or procedures shall ensure the ade- 
quacy of school procedures in evaluating the 



effectiveness of the program. References: Educa- 
tion Code Section 52034(e): California Adminis- 
trative Code, Title 5, Section 4022(d). 



The policies and procedures for evaluation of 
school improvement efforts should address two 
levels: (I)' the district's need for districtwide 
evaluation standards;and (2) each schooFs need for 
flexibility^ in designing evaluation approaches 
appropriate to its plan. In developing this element 
of the master plan, the district may wish to 
examine the following suggestions for establishing 
policies and procedures for evaluating school 
improvement programs. 



Suggestions to Consider When Establishing Policies and Procedures 
for Evaluating School Improvement Programs 



• Ohlain iTi[nit frnrn teachers, parents, school and district 
aiirniinstiators. .ind evakiatDrs in establishing the district 

■ evaluation criteria and [)rncediires. 

• j-stablisfi evaluation procedures which allow for diversity 
ot prouranis from .scluiol to school, as approfuiate. to 
meet the needs of students. 



• ('onsuier a variety of ongoing evaluation approaches 
which assess all aspects of the scIiooPh program. Such 
af^proaches rniglu include classroom observation, inter- 
views, and so t'orth. 



ERIC 



AvoiJ im [losing evaluation criteiia or procedures which 
ma\' not be meaningful or useful to the district and its 
schools. 

Av(jid establishing evaluation procedures which are 
int'iexible or that discourage program diversity when it is 
appropriate for students: don't establisji procedures 
wfiich will require schools to implement their programs 
ditYerently from the way the\' planned cr which will 
require an unreasonable amount of work to gather data 
and so t'orth in order to complete , the established 
procedures. 

IXi not limit, evaluation onl\" to student achievement 
data eathereLi at the end ot^ the \ear. 
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Suggestions to Consider When Establishing Policies and Procedures for Evaluating 
School Improvement Programs (Continued) 



• Hmld in pruicdures which arc etTcctivc for evalualiiii: 
ihe prograin'3 success in meeting the needs of students 
with differing needs; e.g.. transient, git'teel. and liniilcd- 
l-.nghsli-speaking students. 

• V'lew evaluation as a posiiive process tor growth, one 
which builds on success and is part o( the total school 
iinprovenienl program; do teed evaluation inlormation 
back into the ongoing assessment process. 

• lank together, when ap[>ropriaie. the criteria tor a[iprov- 
ing or disappioving school plans and the criteria and 
procedures U)\ evaiuatmg school programs. 



«' \)n rioi design an evaluation procedure which uocs not 
inchule indicators of the progress of all students. 



.Avoid lo(.)king at evaluation as an end in itsell" or as a 
negative [uocess; instead, consider it as a wav it) 
strengthen school programs. 



' Do iu>l considur the criteria f(;r approving or disapfHoving 
school [dans as separate Uoiu and unrelate.: tu criteria 
for assessing the quality of the progianis as implemented 
in accordance with those plans: do empliasi/e closing the 
loop between evaluation of the jilanneJ program ai:d 
turtlier planning. 



I'«>r atlditn>nal information regarding pi)licies and guidelines, suggested procedures for district and school evaluation, and a 
catalog ot resources available to assist districts and schools in developing eftective evaluation ap[)roaches. sec the 
IVpartmenl's Ifumlhnok for the h'laluation oj OuisolidatcU Proi^rams, 



9. Criteria and Procedures for Terminating Unsuccessful Programs 



The governing hoard must establish procedures 
for termhiatui^ implemeniadon grants to schools 
which are unsuccessful over a four-year period in 
substantially meeting the objectives of their 
approved plans. Such criteria and procedures must 
reflect academic achievement, program review, and 
other indicators of educational improvement estab- 
lished by the district governing hoard. Such proce- 
dures must include funding reallocation proce- 
dures. References: Education Code Section 



52034(f): California Administrative Code. Title 5, 
Section 4022(g). 

The adoption of criteria for idcMitifying unsuc- 
cessful programs is a means whereby the district 
can establish minimum levels of acceptable perfor- 
mance on the part of its schools. The criteria 
d«:veloped can and should rellect the district's 
priorities and needs of students. In developing such 
criteria, the district may wish to consider tfie 
suggestions provided below. 



Suggestions to Consider When Establishing Criteria and Procedures 
for Terminating Unsuccessfu. Programs 



• Involve teachers, [nincipals. district office administra- 
tors, evahuitors. and. in tlistncts with secoiid:irv schools, 
students, m develofMiig termmatum criteria and proce- 
dures. 



• Av(Md arliitranly imposing criteria and procedures lo'- 
terminatiori. 



• Tse existing district and school evahiation juocednres 
where appri)[uiate. 

» hicliide m liie assessment man> dilYerent ilimenshuis ot 
the school piogram. 



• Avoid estaldisliing enpiel\ neu* evaluation procedures 
' solelv hu this purfiose. 

• Do not base the judgment soleI> on a ^ hie v c merit daui «.)r 
on progr.im assessments. 
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Suggestions to Consider When Establishing Criteria and Procedures 
tor Terminating Unsuccessful Programs (Continued) 



Use k)nuilU(linal information whenever possible. 



Do not base the criteria on indicators collected at a 
single point in time: e.g.. at the end of four years only. 



• IX'finc clearly and explicitly the criteria and. proce- 
dures developed: do describe ,heni clearly to all partic- 
ipating schools as early in their involvement in school 
improvemenl as possible. 



• Build in early warning procedures which call 
special assistance to a school when it is needed. 



\ 



I'or 



• Avoid develo[)ing vague criteria or procedures that cause 
anxiety because they are not understandable or only 
sejTvc to threaten. 



IX) not wait until the fourth year of unsuccessful perfor- 
mances before notifying the scliool or before providing 
special strategies to assist the school: don't surprise 
St'hools with the criteria after the fact. 



/ 



10. Requests for Release Time to Advise Students 
or ConductN^taff Development Programs 



The governing hoard must establish criteria and 
procedures for approving or disapproving requests 
by schools, as part of their school improvement 
plan, for the provision of time during the regular 
school year to advise students or conduct staff 
development programs and receive full average 
daily attendance reimbursement, pursuant to Edu- 
cation Code Section 52022, Such time shall not 
exceed eight days each year for each participating 
staff member References: Education Code Section 
52022: California Administrative Code, Title 5, 
Section 402 2fe). 

The intent of this provision is to give school 
districts niaxinuim flexibility in implenienting 
reciuireil staff tievelopmcnt programs and advising 
students, in order to make this option a viable 
possibility for schools when they are developing 
their programs, the criteria and procedures must be 
clearly understood in advance, in phmning for 
»v-icase time, be aware that: 

• Legislation enacted since the passage of AB 
()5 .permits the use of release time during the 



planning^ 



t vear. 



Within the district, school improvement plans 
may differ among participating schools to 
permit the schools to respond to the unique 
needs of their students. 

• A maximum of eight days of release time per 
staff member can be applied for. Application 
for release time is to be on a staff-member 
basis rather than on a schoolwide basis: e.g.. a 
school may request six days of release time 
for some staff members and only one or two 
days (or even none) for otlier s^'aff members. 
The amount of time will depend on the staff 
development, priorities, objectives, and time- 
line established by tiie school. 

• Release tiine may be used for only staff 
members who are directly involved in the 
program for the grade levels participating in 
school improvement. 

in developing this element of the master plan, 
districts may wish to consider the suggestions that 
follow. 



Suggestions to Consider When Developing Criteria for Approving School Requests 
for Release Time to Advise Students or to Conduct Staff Development 



• J Involve parents and staff in developing the criteria and 
ph'cedures. 



.\\'ok\ hy[)assing parents or invc)tving thoin in a cursory 
wa\' at any step in the deveU">prneiU and i nip le mentation 
ot' these procedines. 
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Suggestions to Consider When Developing Criteria for Approving School Requests > 
for Release Time to Advise Students or to Conduct Staff Development (Continued) 



• Involve parents in ihe school-level needs asse,ssinent 
process lo assess the need J'or release lime and to 
determine what activities slu^iild lake place. 



Avoid assuming that parents are already well enough 
inrormed about their clu! **s school to be able to 
appreciate ttie need tor relean time. 



• Provide parents witli a lull description of what the 
time is to be used lor, what will be done, what will be 
aecomphslied; do provide for advance and repeated 
announcements ot'the days scheduled. 



Avoid underestimating the extent to which some parents 
must change tlicir daily schedule when their ciiildren 
stay home from school. 



• View each school's request in terms of student and staff 
weeds. 



• Avoid imposing inllexible criteria and procedures which 
will be uniformly applied regardless of the var\ing 
school needs or which provide the same number of days 
lor every school which requests release time. 



Be aware tiiat staff development is a most critical 
element in school improvement and has a direct effect 
on program quality, its priority in the legislation is clear. 



• Plan staff development jirograms bv utili/.ing a variety of 
sources to identify needs; e.g.. analysis of student 
achievement data, observation by supervisor or peers as 
well as .sclt-assessnient. 



Avoid u'lderestimating the importance of staff deve=-)p« 
merit in planning for and implementing a program wliicli\' 
is responsive to student needs and of providing "timely \ 
advice" to students to assist ' them in taking tull 
advant;ige t)f what the school can offer. 

Avoid basing the staff development program on needs 
identified througli self-assessment alone. 



• Recogni/e the value of varying the method and apj)roach 
in the staff development program to meet more ajijuo- 
priately the needs o( the grouf'i addressed. 



• Do riot limit staff development j)rograms to just one 
method or apjiroach. 



• Review the criteria for as.sessing the quality ol' staff 
development programs out lined m the Handbook for 
Asscssifi}; an i\U'nicnniry School Proj^nini and Handbook 
for AsscssiHi; a Secondary School l^oi^rani, and follow 
the stejis outlined; 

Analyzing skills needed to implement the plan 
Analyzing current skills of staff 

- Basing the staff development program ori the discrep- 
ancy between skills needed and skills available 
Building in a means of determining whether skills 
have been learned, ai. denu)nst rated in change ol' 

• be! avior 



Do not approve' requests for release time unless a 
ihorough net.^ds assessment has been con4ucted, a good 
plan has been developed t*or using the time to accom- 
plish speiific tasks, and a clear and workable means of 
evaluating the acliviiies has been developed. 



» Inchide procedures tor evaluating the etiectiveness of 
release lime aclivrlies at both the school and district 
levels; do involve both staff and par.erils in developing 
and carrying out such procedures. 



Avoid assumirfg that each parent and staff member will 
he abkMo determine on his or her own the value gained 
trom the release lime opjiortunities. 
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Instructions and Suggestions for Completing 
Strategies to Assist Schools 



In addition to developing and implementing the 
policies, criteria, and procedures wiiich establish 
the basic tVaniework for school improvement 
efforts in the district, districts are also responsible 
for designing annually strategies to assist schools. 
Education Code Section 52034(b)(1) and the 
California Administrative Code, Title 5, Section 
5930, require districts to develop strategies to 
assist schools jeceiving planning grants and all 
schools implementing consolidated application pro- 
grains, regardless of the types of funding received. 
These strategies, keyed to the improvement objec^ 
tives of participating schools, must be submitted 
annually tj the State Board of Education for 
approval. 

The st/ategies to assist schools implementing 
consolidated application programs may be de- 
scribed ynd submitted to the State Department of 
Education in either of two ways: (1) as part of 
each school's school plan; or (2) under separate 
cover at the time that the school plans are 
submitted or at the time that FornrA-127D is 
submitted. Dc^scriptions of strategies to assist plan- 
ning grant schools are to be included in the 
planning grant applications. 

1. District Strategies to Assist Schools 
Receiving Planning Grants 

The district 's strategies to assist schools that are 
receiving plartnirig grants must be keyed to the 
improvement objectives of participating schools. 
References: Education Code Section 52034(b)( ! ) 
md fgl \ 

2. District Strategies to Assi.st Schools Imple- 
menting Consolidated Application Programs 

The district's strategies to assist schools that arc 
'mplementing programs under the consolidated 



application must be keyed to the improvement 
objectives of participating schools. References: 
Education Code Section 52034(b) ( 1 ): California 
Administrative Code, Title 5, Section 3930. 

The development and implementation of strat- 
egies to assist schools during their planning grant 
year and during implementation of their programs 
constitute the most important linkage in the 
school-district partnership for school improvement. 
It is a linking process which requires a close, 
working relationship between school and district 
and the development of means whereby the needs 
of schools can be matched with appropriate re- 
sources and services. 

The districts strategies to assist schools in 
planning, implementing, and evaluating their pro- 
grams must be keyed to :he improvement objec- 
tives of participating schools, in so doing, the 
district should recognize both the similarities and 
differences of objectives, needs, and priorities 
among participating schools. For example, noting 
similar needs for articulation between primary, 
intermediate/junior high, J'our-year high schools, 
and senior high schools might lead to a districtwide 
approach to the issue and, thus, similar strategies 
to assist schools. In like fashion, a group of schools 
may have a common need, such as assistance in 
evaluating program effectiveness for limited- or 
non-Eiiglish-speaking students, or schools in their 
planning grant year may need inscFvice training on 
how to plan ;uid the options for planning. Still 
other strategies must be designed to match tlie 
objectives, priorities, and needs of staff and stu- 
dents unique to individual schools. 

The straterjcs developed should encompass all 
the resources available to the district, not just - 
those available to the district as a result of 
centralized services from consolidated application 
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monies. Thus, (he district should utilize personnel, 
materials, and other resources available from local, 
county, state, and federal sources when developinji 
its strategies to assist schools. Please note that 
strategies are to he developed for each school 
funded under the consolidated application, includ- 
ing those funded by Title l/SCE only. 

During the year in. which the schools receive 
their plnnning grants, particular attention should 

Suggestions to Consider When Developing 

• Tailor ihc strategiLVs !•> llic particular stage school 
iniprovenrcm caei) school is in; e.g.. f)laiuiiiig grant \ car. 
initial year of iinplenientjtiDii. and tiansition troni VX'V. 
to school nnpri)VL'Mient. 



• Make the allocation ol services a scliool-by -school 
corisideralioii so that the strategies will be resfioiisive to 
each schooTs iinproveiiieiit DbJcLt Ives, needs, and pri- 
orities; do allow tor tle.xibility ot" pei)p!e, materials, and 
fiscal resources Iroin school to scliool in accordance with 
differing needs and priorities. 

• Consider developing a procedure by which schools 
tuay have input into assessing the effectiveness of district 
support services in helping schools meet the needs of 
their students. 

• Look at how [lersoniiel could be used more et'fec- 
tively and how current services could be rel'ocu.sed and 
reallocated. 

• Ideiitify talented people at the schools and outside the 
district who can serve as resource people to schools in 
plannnig, implementing, and evaluating the programs. 

• Ihnik about fiow >ou can organize, train, and utilize 
personnel and ahoi;t wiiich strategies and methods 
would be fiu)st effective in assistin.g schools; do realize 
that the answer to (lie.se questions lies in the specific 

; objectives, needs, and priorities of each school. 

• Have both .the school site council and the school 
district ottice do their "homework" fuior to getting^ 
together lo develop strategies to assist the "^ichool; 
plannutg-guioi schools should assess their capacity to 
plan and their possible needs for iiiservice training; 
implementing schools should state their objectives and 
re fine their priorities and needs. 

• hocus t)ii wa\s each schoc>! site council can communi- 
cate clearly lo the district administration its school's 
needs. 



be given to staff development needs. During the 
implementation years, attention should be given to 
the shifts in needs and to the priorities of schools 
from one year to the ne;;t as they accomplish some 
objectives, state new priorities, or replan to better 
meet others, 

in developing strategies to assist its schools, the 
distriet may find it helpful to consider the follow- 
ing suggestions. 

the Di.i-trict's Strategies to Assist Schools 

• Do not lose track of the purpose of developing strategies 
to assist schools to assist each school jiarlicipating in 
school improvement in achieving its school improvement 
objectives which were outlined in the sciiool's plan and 
approved by the governing board 

• Do not allocate resources ma general "across the board" 
fashion; don't base >our analysis on generalized state- 
ments ot' need. 



• L'onot neglect to assess tlici process by which ail available 
resources are allocated to and specifically tL'',lored for 
the unique needs of students and staff at each school. 

• Avoid focusing on "how to get more" to be delivered in 
the same ways. 



• i3o not assume tl^at all support stal'f must come from the 
district office. 

• Do not assume that last year's answers to these issues 
will be ap[iropriate tor this \ear. 



• Do not begin discussion before student-stalT needs are 
fully analyzed and tlie district has assessed the effective- 
ness of the services it has provided. 



• Do not assume school site councils know, how the 
district can assist them or who in the district ilie\ slmnld 
ci >mmunicaie with. 
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Suggestions to Consider When Developing the District's Strategies 
to Assist Schools (Continued) 



• C oiLsidcr fiKtkiiig .stall devclopinoiit iiccdb one of the 
liigho.st priorities. 

• Make a continuing assessment ot' ilie etTectiveness 
and appropri;ileness of llie strategies provided throiigli- 
out the year: do note any major luouifications wliich 
iiTipIementing schools tnighl make in their priorities as a 
result of their ongoing plannmg process or which 
pianning grant schot)is might make when shifting from 
planning to prepaialit)!! for implementation. 



• iJo luH respond io short-term needs at the e\j)on.se ol' 
long-term strategics. 

• Do iu)t wail until the end of the year to make any 
needed modifications in the strategies to assist schools. 



Completion Date for the District Master Plan 



The ailoption of policies, critcrij, and procc- 
iliircs t\)rckMiKMits I I 0 of the Ji.strict in:i.sicr plan 
is tiot generally an aiiiuial activity, Once these 
[Policies, criteria, ami procedures have been estalv 
lislied. there is no retjiiircincnt that they be revised 
anniiallv ; rather, they shoidd be iiptlated when the 
district perceives a need for n^odiricatiun. in such 
instances, the distriet must pr(.;vide such tnodirica- 
tions to each school participating in t)r considering 
particijialing in school iniprt)vet'Tent. 

C\)nipletit)n of strategies to assist schot)ls re- 
quires joint school-district planning every year. The 
results of that joint planning must be submitted 
annually to the State De[\irtment of Education. 
Strategies to assist schools imiilementing con- 
solidated- applieation ' programs may be submitted 
as part of each schot)rs plan or under separate 
cover along with fhe school plans or with Form 
A-I27D, Strategies to assist planning grant schools 
are to be included in the application for [planning 
grants. 



A RliMiNDI':R; The elements of the District Master Plan 
h)r School Improvement wliicli are to be kept at the 
district office and at every school in the district are 
elements I 10, Note that none of these ten elements is 
to be submitted to the Department of liducation. There 
is no prescribed format for recording elements I 10 of 
the master plan. {Districts should select a format which 
best facilitates widespread understanding of the district 
master plan: e.g., a Handbook on School Improvement 
or merely a loose leaf collection of e.xcerpts from 
goveniing board minutes, ' 

ANOTIiL'lR RliMliNUHR: Strategies to assist schools 
must be submitted annually. If the strategies are 
submitted as a separate document (not as part of each 
sclu)tjrs school plan), two copies should be submitted to 
the Department t)f liducation. 
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Appendix A 

Special Provisions for Small Districts Having 
Only One School Serving a Grade Level 



Some dements of the district master plan do not apply 
to small districts with only one school serving a grade level 
because the requirement has already been addressed in the 
school plan or because there are no other schools serving 
the same grade level in the district, thereby making the 
requirement inapplicable for the district. These elements, 
which should be marked N/A (not appli ;able). are: 

Element { Procedures for Providing School Improve- 
ment Information to Schools 
HIement 2 Policies for listablisliing School Site Councils 
lilemenl 4 Procedures for School Site Councils in 
Developing and Updating the District Master 
Plan 

Element 5 Plan for Phasing In Schools 



Element 6-Policies for Identifying and Serving Students 
with Special Needs and Abilities 

Element 8- Policies and Procedures for Evaluating 
School Improvement 

Element 9-Criteria and Procedures for Terminating 
Unsuccessful Programs 

NOTE: '*Small districts having only one school serving a 
grade level** is defined as those districts whose grade-level 
structure is such that all classrooms serving a grade level or 
age span are located at one school (e.g., K-3, 4-6; K and 4-8, 
1-3; 9-10, 11-12); and whose units of average daily 
attendance are as follows: fewer than 901 units of a.d.a. if 
an elementary district, fewer than 301 units of a.d.a. if a 
higli school district, and fewer than 1,501 units of a.d.a. if a 
unified district. 
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Appendix B 



Special Instructions for Districts 
in Cooperatives 



For districts that are members of cooperatives, the 
instructions for completing the district master plan are the 
same as for districts applying independently, except as 
noted here. All policies and procedures to be idopted by 
governing boards are to be adopted by the gove/ning board 
of each district in the cooperative. Please note, however, 
that only elements 3. 7, and 10 are required of small school 
districts which have only one school serving a grade level.* 

With respect to strategies to assist schools in planning, 
implementing, and evaluating their programs, the instruc- 
tions contained in this document and in the revised Manual 
}f Requirements are applicable, with the following .addi- 
tions and exceptions: 

\, All resources available to the local educational agency 
and district, not just those made available througli 
centraH/cd services in the A*127D should be con- 
sidered, and the resulting solutioii procedures or 
approaches should be developed accordingly. For 

♦"Small districts having only one school serving a grade level" is 
lefined as those districts whose grade-level structure is such that all 
lassrooms serving a grade level or age span are located at one school 
e.g.. KO, 4-6: K and 4-8. 1-3: 9-10, I M2): and who.se units of aver- 
gc daily attendance are as follows: fewer than 901 units ofa.d.a. if 
n elementary district, fewer than 301 units ofa.d.a. if a high school 
istrict, and tt'wcr than 1,501 units of a.d.a. ii h unified district. 



local educational agencies that are offices of county 
superintendents of schools, tills must include services 
provided by the county office to direct service 
districts from funds made available to counties to 
serve such districts. For all cooperatives, Section 
3945(b) of the California Administrative Code, Title 
5, requires each coop to '^annually execute a formal 
agreement with each participating district regarding 
levels and types of services and amounts to be 
charged for those services." Thus, the development of 
this formal agreemen-t should be part of the develop- 
ment of strategies to assist each participating school. 
(This includes schools funded by Title l/SCE only as 
well as those wliich receive school improvement 
funds.) 

For single-school school districts, district strategies to 
provide assistance are synonymous with school solu- 
tion procedures; therefore, the description of strate- 
gies to assist the school, need include only those 
strategies made possible by resources outside the 
district; i.e.. by the coop office through centralized 
services funds from the consolidated application, 
direct services from the office of the county superin- 
tendent, and through other agreements. 
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Appendix C 



District Master Plan 
for School Improvement: 

Guide for Development and Review 



The dcvelDpinoiii and use ol' llic dislricl iiusier phu for 
scIk)oI im()ri)vcnKMi( i-s a cunlini.'iiig |)H)Coss of defining 
u)lcs. responsibilities, j)oliL'ies. and prt)cedures necessary to 
initiate efteclively and sustain school improvement efforts 
lhrt)ughout the district. Clearly, a workable t'ramewoiK will 
not coiuc about overniglu frial and error, changing 
conditions of district and schools, and so forth suggest an 
evolving process. Thus, the guide in this appendix is 
designed so that it can be used over time as" a self- 
assessment tool as' districts develop and use their district 
mastei plans. It is important to note, however, that while 
the guide is intended to ho helptul to districts, the method 
and extent of its use are district choices. A district may use 
|)ortions ol* it throughout the year or may choose not to use 
it at 4.11. The guide wiil be, used by State Department ol' 
l-!ducation reviewers as a tool for f)roviding program 
assistance and lor reviewirig district master plans for 
a|)()roval. 

The tbllowing paragraphs contain descriptions of the 
contents of the guide, fiow districts might choose to use it. 
and how it will be used by the Slate Department of 
liducation in reviewing the district master jilan. 

Contents of the C ^uide } 

This guide contams discussions of each of tne ten 
elements of the dislricl master plan as i)ul lined earlier in 
this document. liach element is discussed separately. 

As a means of assisting districts in their assessment of 
where iliey are in developing and using the district master 
plan, the toilowing stages are suggestc^'d lor each of the 
elements: 

□ The school district has not started to develo[) 
procedures- 

□ riie school district is in the process of developing 
procedures. 

□ The governing board has adopted procedures which 
have not been used vet. 

□ l"he sclu)ol district is using .idopted procedures. 

I"he school - dislricl is using an ongoing evaluation 
process to determine how well the [)olicies/ 
procedures/criteria are workingand is modifying them 
when necessary Recommended steps at this ::lage 
are to: 

• Pinpoint the |)robleni with the policies/ 
procedures/criteria, and check the peroe{)tion with 
pe(.>ple at dilTerent levels within the communica- 
tion system. 



• Identify whether the problem is with the clarity or 
content of the procedures or whedier it is with the 
implementation of the procedures. 

• It" you decide that major revisions of the written 
procedures are necessary, refer to sonie of the 
suggestions for the first two stages of development." 

Consideration of these descriptions is one way among inaiiy 
that districts can determine where they are in developing 
and using each element. 

On the page t*or each element is a discussion of what 
slcjis or actions the district might take relative to its status 
for that particular eleirent. The ideas which are given for 
eacii stage are a combination of procedural and content- 
related suggestions, which are, of course, not exhaustive. 
They are offered to assist districts in identitying what the 
district might want to do next to develop further and make 
better use of' the district master plan and what assistance or 
support might be needed to do so. 

The page for each element also contains an outline of 
as[)ects which should be included in each element of the 
district master plan as required by law and regulations. The 
purpose of this section, which appears at the top of the 
page, is to assist both districts and State Departipc-nt of 
Lducatioii reviewers in checking for consistency" of district- 
adi)pted policies, procedures, and criteria with program 
issues of law and regulation. 

Finally, in addition to developing arid inifilementing the 
policies, criteria, and procedures whie'i estabhsh the basic 
framework for school improvement efforts in the district, 
districts are also' responsible for designing strategies to assist 
schools. liducation Code Section 52034(b)(1) and Section 
3930 of the California Administrative Code. Title 5. require 
districts to develoji annually strategies to assist schools 
receiving planning grants and schools imjilementing C()n- 
solidated application programs. These strategies, keyed to 
the improvement, objectives of jiarticipating schools, must 
be submitted amiually to the State Board of Liducation Un 
approval. As described in Manual of Reiiuircnicnts for 
Schools Fundtki Throu^li the Consolidated Application, 
such strategies are to be jointly developed by the schools 
and the district and /or coO[ierative office. Strategies to 
assist planning grant schools are to be included in the 
planning grant app!icatic)n. Strategies for schools imj^jle- 
menling their juograms ;ire to be recorded in each school's 
scliool plan or under separate cover and submitted either 
with the school plans or with I-orm A-127D. Space is 
provided m this guide to summari/.e the review of district 
strategies and to provide a means tor examining where the 
district is in develojiing and using such strategies to assist its 
schools. 
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Mow a District* Might Use the (;uidc 

Siiilc Ihoic Is such .1 grcal v;irk'I\ in ihc si/c, ur,u;mi/;i- 
ihMi. .irn.I K'soiirccs III s.Jinoi disincts. ditlcK'iil dislricls 
will want to make dillcicnl uses ol this ^uidc. 1 jflic 
dislricls. sMiail tlislricts. di>(iicls ni Loopcialivcs. and 
districts with special oruani 'ali.uial sirucliiros wiN havo 
dillcrcnl needs which the dislrici iiKisler plan can help 
meet This umde slnMikl he used in the wa> that Ik'sI 
supfHuis the particular ilisirict m niakiiiLi the disHicI luaslei 
plan ;i nmre nselul leadeisliij), niaiiaizeineii I . and CDinniuni- 
catuMi liHil within the distnel. A district ina\ choose not to 
M\e the guido at all except in nieeliiiL: with the reviewer .is 
(he leviewei uses il lo provide TeedrKick to the dislrici. Or a 
dislnci nia> choose lo use it ihrouuhoui the \ear I'oi 
uuidance in deveh)pinL: or niodilXiiiL: elenienls ot' the 
distil. I master plan aiid ai> a periodic sell-assessnieni tool. 
Or a ihstoct nia> choose to use n annii.illy. eilh-.:r at the 
l)egmnimi or end ot the ^ imt or at the Inne o[ prourani 
review*, in (he district, hor niaxiniuni benel'ii. the nUKle 
should be u>ed lo identitc 

• Where the district is lu (he developnieiil oi each 
element ol (he disincl m.isier pi;in 

• Ideas about whjt the dislricl iniLiliI do to develop 
turllier and inak^.' belter use ot' the district master 
j>Ian 

• What assistance and or siip[)orl is needed iii Imlhei 
Jevelojiiiiii and usmu the district master plan 

• What u\nst he iiu:!uded \\\ each element lo be 
consistent with law and reuul 



liow :i Reviewer Will Use the (iuide 

['he Slate Def^artmenl ot lulucalion reviewer, when 
^isitnii: 1 1. e district . will use -this guule lor iwopinposes: (I) 
IS a Iramework for assistiiiii tiie district in vlevelo|)ine and 
makiiiiz m*»ie eltective use ol the dislncl's uKisler plan; and 
2) as an instrument lor reviewiiiL' ilie duliiet master plan 
loi ajiprovah elemen I f\v elemeni 

In review iiil: the tlislriet uKister plan lor a|)proval, tlie 
eviewer will use the sialemeiils describinii wh:it is to be 
nciuded in each element to be consistent with law and 
emulations IL liowever, an element i^ ^Mll beiiii: develo[)ed 
u Is no| c>>nsisteiit vvitfi law ni letiulatn^ns, (he reviewei* 

M \rt\iu\c ;n a JisItki li.is .iii inipnrMnt ri>le in tlu- (levt'lnpttienl 
till, us(.' nt rhi' ilistrk t mj^tiT plan teachers, });iretits, Liilunnis- 

jmrs, oihor sJnx)! pcrsntuu'l. sliulents, i?iuertuni: hiKiui niemlKTs. 
rul V (»iMraiifniv nuMntHTs. hnr this ro.isiMi the use dI tlu* aord 
iltstriv t** throijiihoiil tins iuMtlo is uiLMiit to lelVr to the ilistrKt as it 
111 omi'j'Ae^ schools, the L:'»»^(.*rMini: hoar J. school siti' ».i»uiu]|s. 

hool .uKisor; v omiiui tvi's. .tiul olhtT i.o(jimunit> ineinhiTs 



Will Use the slaves ol development to discuss possilile next 
steps and I dlov.-up ideas. 

Since the develoj)menI and use ol the district mastei 
phin Is a continuing process ot detiniii.z loles. respnnsi- 
fulities. policies, procetlures, and criteria, the processes/'oi 
assista/ice and roviev^' Ir^r app^roval will conliiiue. Tiie on-site 
program leviev. will include a look at the district master 
plan proLiress made toward developing and more etYec- 
livel\ usiiil: the district master plan and ensurinu eon- 
sisleiic\- vviih law ;ind regulations. I'logram and technical 
assistance etToris in district oi regional aieas oi the stale 
will also locus on the district master plan. Such oppor- 
'i:ii:ties lor e.\ternal assistance and review of the dhlriel 
master plan aie designed U) support districts in developing 
and et'eclivel\ using an approved dislrici master f)lan bu 
school improvement. 

Special Provisions for Small Districtr» Having 
Only One Scho(il Serving a Grade Level 

Svuiie elemeni.s of the dislrici master jilan do not appis 
to small districts which have oiiK one school serving a grade 
K'vel because I he rctpiirement has been addressed in tlie 
school plan oi because there are no other school:, uiih the 
slime grailes in the dislrici. lliereb>- making the re».piiremeiit 
inapplicable lor ihe district. These elements, which sh<uild 
be marked N'A (nol applicable), are: 

1 dement 1 Procedures tor Pr(niding School Improve- 
ment Intormalion lo Schools 
I lemeiil 2 Policies frr l:slablisliirig School Site Councils 
Idemeni 4 Procedures for Schocjl Sile Councils in 
Developing and I'pdaling ihe Di.slrici Master 
Plan 

hie men I 5 Plan lor Phasing In SeliouLs 

I leineiit (i Policies !'or !denlit\ iiig and Serving St udents 

with Special .Needs and Abilities 
Idemeril S Policies and ProccLlures loi lAaluating, 

School Impiovemeiit 
I lemeni o ('iiiL'iia and Procedures toi Terminating 

I nsuccessl ul Programs 

NOTH: "Small districts having only one school serving a 
grade level" is detnied as (hose districts whose grade-level 
structure is such that all classrooms scrvijig a grade level or 
age span aP* located at one school {e.g.. K-X 4-6: K and 4-8, 
1-3; '-^-lO. 11-12): and wliose units ()!' average daily 
attendance are as follows, fewer than 901 nnils ol a.d.a, if 
an elemeniarv district, fewer than 301 iiniLs of a.d.a. if a 
high school district, and fewer than 1.501 units of a. d. a. if a 
unit'ied district. 
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El%iment 1: Procedures for Providing School Improvement Information to Schools 

r.kMnonl I ol the Liistrict mastc'r plan contains the district's procedures lor providing iiiforination al)out sciiool 
iiiiprovcmeiit to Us sciiools. In looknig at this eleiiieiit, fitid out where tiie district is in developing and using such 
piocedures (see the five stages described in the introduction l(j this appendix). 

it the governing board iias adopted procedures lor providing information about scliool improvement to scfiooK. 
make sure that these procedures are consistent with law and regulations. To be apprtjvable. the procedures must ensuie 
that 

• The princifhil of t'wry schoal receives injornuiiion about school inii)rovenw}it. 

• Hach principal provides such inforn>aiion to teachers, other school /)t'rsonnei parents, anil, in secondary schools, 
students, 

• Copies of the sch<H>l improvement law, rci^ulations, district policies, and other appropriate information are 
initiallv disseminated t{> all school sites. 

• The information is eurrc^U at the time participation in school improvement is considered. 

Given your district's stage in developing and using this element, see the suggestions below for some ideas about steps 
or actions io take. Check tfie appropriate box below. 

□ li"\ou have not started to develop [Hocedures: 

• Decide who f.hould be involved und/or represented in llie task and how to initiate discussions. Consider scliotjl 
sir.o couiiLil members, teachers, other school personnel, parents, school and district administrators, governing 
board members, community members, and students. 

• Collect and review resources such as the sciiool improvement law and regulations and ideas about what other 
districts do. 

• Consider what compumicalion clumncis or svslems are 'jcii i' ii*?ed or have been used in \our district, and 
determine lu)W they iiave worked for the different groups wiiich will be involved in school improvement 
el toils parents, teachers, other school personnel, administrators, students, and community menibers. 

U If voti ate in the proces.s of developing procedures: 

• Decide how to share written drat'ts of the procedures to get as much t'eedback as efficiently as possible. 

• Consider trying some di' ferent ways of getting information to schools to see how well they work. 

• riunk about h.ow you'll be able to judge the eftectiveness of propos-^d prcjcedures once you put them into action, 
flow will you be able \o tell whether they work'.' 

.,.J If t>rocedutes have been adi,)[>ied. but \i)u have not started using them; 

• Check to see tliat district ot'fice personnel, school princifxils. teachers, parents, other school persormel. and 
sccotular\ students understand what the procedures are. 

• I x.imme sour proceduirs to see whether it is clear who is responsible fv)r doing what and when. 

• .Make sure \ on will liave a wav of knowing how well the information procedures work once you start using ifiem. 

• I hink ahead to see whether \ ou can anticipate an\' problems that might occur. 

□ If \ .ui are usnig adopted pri>ced'ires; 

« Clieck t*' see whether ihe [uoceduies are being implemented as ihe\- are described in the district master plan. If 
(he\ aie. use an ongoing evahiaiion process to determine how well the\' are working. 

• If the [M(>ceduies are not working as described, ask vourselves whv they are working ditTerentlv and whether the\ 
are more ef fective or less effective than those that are described in the district master plan. If \ou tlunk you 
might wafit to modif\ the procedures, see the suggested steps for ongoing evaluation described in the 
miroduclioi! to tiiis appendix. 

□ If \ou are using an ongoing evaluation process. Lletermine how well the procedures are W(jrking. \'our procedures arc 
juobabis working well if: 

• riie inetfiods of spreadir:g school imprt)VL'(nent information are a[)propriate to district audiences. 

• IVofile know how to get more inform:itit)n or io get qiiestimis answered ahiuit school improvement. 

• Schi>oK not !nvi>lvcLl in school improvement have an .ccurate understatiding of the program. 

• The methods of di.sseminating information have resulted m a workable knowledge of schot)! unprovemeni 
thft uigliout the district . 

\() IT 7V//V clcnwnt is not rc(pnred in small distrii ts that have onlv one sch(>ol scninK a j^rade level. 
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Element 2: Policies for Establishing School Site Councils 

r.k'mcnt : n\ the disliiLl niasici plan is the district's j^ohcies fui the establishment ofsclioo! site cuunciis. In lookini; 
at.lhis element, find out wiiere tfie districi is in developing and using such policies (see the live stages described iu tfie 
introduction to this appendix). 

if the governing hoaid has adopted [• )licies for establishing school site councils, make sure that those policies aie 
consistent with law and regulations. To be approvable, the policies must ensure that prior to scheduled phase-in: 

• .^1// inwrcsfcd f^cnons ( includitii^, but run limited to, principals, teachers, other school personnel, parents, and, in 
secondary schools, students) have the opportunity to meet in public to establish a school site council. 

• i-'ach council considers f^articipation in school improvement. 

Given your district's stage in devek)ping and using this element, see the .suggestions below lor some ideas about stejvs 
or actiotis to take. Check the appropriate box below. 

□ ir you have not started to dcvelof) pijlicies: 

• Decide who should be involved and/or represented in the task and how to initiate discussions. 

• Collect and review such resources as the school improvement law. Hstablishini^ School Site Councils, How to Make 
the Best School Site Council in the World, and policies adopted by other districts. 

• Review how scfiool councils or committees fiave been formed in the past in terms of what lias worked well and 
what has not worked well. 

LI It \<)U are in the process of developing policies; 

• Considei how to share written drafts of policies witli [)rincipals. teachers, parents, other school persorineL district 
oliicc stall, board members, and community members. 

• riiink about how you will evaluate policies once you start using them. 

• Consider the tyj)es of guidelines or assistance that can be given to schools considering particijxition in school 
imj)roveniefjt. 

LJ It policies have been adopted, but \ ou have not started using them: 

• Make sure it is clearly understood wlu.) is responsible for what and by when in establishing school site councils. 

• Check to see that all. schools scheduled for phase-in understand the policies and their implications. 

• Make sure you have a way of knowing how well the policies work once they are implemented. 

• I hink ahead to see whether you can anticipate any problems that might occur when you st^art using your policies, 

-J I: Nou aie using adopted poHcies; 

• Review what ha[ipened when the t)pportunity was provided for j)eople to meet to establish school site councils. 
Iltuv did people know about it? Mow many people .showed up*.* Wlu) were they'? Did everyone understand what 
was happening*.* Weie the results different at different schools'.* if so. whv'.' 

• Check to see whether the policies are l)eing implemented a.s lliev' are described in (he distrijt master plan. If lhe\ 
are. use ati ongoing evaluation process to determine how well they are working. 

• If (he procedures are not working as described, ask yourselves why they are working differently and whether thev 
are nu>re effective or less effective than those planned. If \ t)u think 3'ou might want to nK)dify the policies, see 
the suggested stcfis for ongiung evaluation described in the introduction to this appendix. 

.J If \ou .ne using an ongoing evaluation piocess, deiernune how well tiie policies are working, ^'oiir policies are 
jiri>bjbl\ wi)rknig well if 

• I jch school site council, in considering participation in school miprovemenl. understootl its role in the process, 
had enough tune, had adeipiate ami accurate information tor making a judgment, ami had opportunities to 
receive assistance 01 to get questii)ns answered. 

• Stafl. [>arents. anil studeiiis at schools which are scheduled for school improvement pliase-in understand the 
pnhcies and what their responsibilities are for implemeniing these policies. 

.\(> IT This clement /\ not rcijuircd in small districts that have only one school servini: a iiradc level. 



Element 3: Policies and Procedures Regarding Responsibilities of School Site Councils 
and Procedures for Their Comnriunication with the Gov^ning Board 



I-.Il'iiiciiI } {)t the district master [ilaii is llic districfs policies \\h tlic responsibilities oi" school site councils and the 
procedures tor liieii cominunicatioii with llic local board. In looking at this element, tind out where the disirict is in. 
developing and using such policies and procedures (see the five stages described in the iniroduclion to (his appendix). 

it" the governing hoard has adt)pted these fiolicies and procedures lor school site councils, make sure that ihev are 
consisieiit Willi law and regulations. To be approvahle. the policies afid procedures must; 

• Identify the n'sponsibilitics of tiic school sifc coiincih, annhtcnt with fUiuvtion Code sectiohi ."^2(^2, S2(US. 
(If id 520: 1. 

• Dt'nmnstratc that there will he reasonable opportunities (i>reaeh euuneil, or its representatives, [i> meet with the 
l< tea I siovcrn in^i Im >ariL 

(iiveii your district's stage in developing and using this element, see the suggestions below fur soine ideas about ste{is 
or aciioDS lo take. Check the appropriate box below. 

G It you have not started to develop fiolicies and [)roccdures; 

*• Decide who siiould be involved and/or represented in the task and how to initiate discussions. 

• Collect and review resources such as the school improvement law and regulatit)ns, lustahlishini^ School Site 
Councils, How to Make the Best Schotfl Site Council in the WorLf and {lolicies aiid procedures established b> 
other districts. 

• riiink abom how schoul councils and cofiimittees have tufictioned and comniunicaled with the board in the [last 
and which asf^ects ttt this have worked well or [U)i worked well. 

• Considei also developing policies afid procedures tor school advisory committees in \'our district (e.g.. Title 
I'siale Ciunpeiisatorv oducation [SC1!|, bilingual, preschool) si) that their relatii.uiship to. similarities with, and 
dit'terences Ironi school site ctiuncils will be clear. 

Li It vou are m ihe process ot" developing [lolicies and procedures. 

• Ct)nsider how the liinctions ot' scln)o! site councils iffjiititled in law can be made more clear through district 
policies and [uocedures. particularly the relationsiiips among the lunctions of school site councils and the 
traditional functions ol" district administrators, |.irinci[ials. teachers, and so on. 

• Consider which aspects ot" pt)licies and procedures should be coiisistent thruugliuut the district and which should 
he lett I'or individual schot)i determination. 

• Identity a piocedure for sharing written drafts of policies and procedures and getting as much input as pt)ssible, 

[J M policies and [procedures have been adopted, but >'tui have not started using them: 

• riiink ahead to see whether \ ou can anticipate anv' probletns that might occur. 

• Make sure \i)u have identilled sotiie techniques \'ou will use to evaluate how well the policies and procedures 
work iwice \ou start using them. 

• Pa\ particular attention that the responsibilities given to school site councils do not contltct with those detined in 
law. 

□ it >ou aie using ,idopied [)oliLies and procedures: 

• Review school site council b\ laws to .see whether the\ reflect tlistrict policies and procedures. 

• ldeiitit"\ how much and what kind ofu.se has been made ot" o[iportunities tor school site counciLs to meet with the 
goverrung board. Have school site councils and the board felt that both the use ot aiid results ol" these procedures 
have been {)osi(ive ' 

• Ci'.eck to see whether the policies and [irt)cedurcs are being implemented as they are described in the district 
master jdan. It' they are. use an ongoing evaluation prticess to determine lu>w well they are working. 

• If the policies and procedures are not working as described . ask \ our.selves w'li>' the>- are working ditferentiv and 
whether the> are more eflective o\ less et feclive than those planned. II' you think > ou might want to modif> the 
(u»hcies aiul procedures, see the suggested steps tor ongoing evaluatiim in the introduction tti this appendix, 

[J If yt)U are using an ongoing ev;jlualion process, determine hoss' well the policies and procedures are working. Your 
ptilictes and procedures are probably working well it*; 

• riie district [policies are helpful and understandable to school site Councils, ami the\' arc specific enougli to 
provide guidance hut not so detailed as (o restrict councils troni being al)le \o address the variet>- ol" issues at the 
school. 

• hacli school site ciumcil understantls its responsibilities and how it can arrange to meet with the governing board. 



Element 4: Procedures for School Site Councils in Developing 
and Updating the District Master Plan 

■t 

l-.lciiicnl 4 of ific dislncl iiKistcr phiii is the district's procedures to be used by school site couucils :is the\ pailicipate 
HI ilevehipiii^ ;uilI updating the district iiKisler phiii. In h)okiiig at tliis elL'ineiit. iiiid out where the district is \\\ 
developing and using such procedures jsoe the live stages described in the intioduclion to this appendix). 

It llie goveining hoard has adopted procedures lor school site councils ni developing and updaling the district master 
|)laH. make suie that these procedmcs are consistent with law and regulations. To be approvable, the procedures must 
ell^ure that 

• Schnnl Kile lount ils huvc (ipportufuiics to fHirtu ipatc in (he dcwloptncfit oj' ihc ilisiricl niasicr plan. 

• ,Vi7/(>"/ s-/7(* ion mi Is have oppiyrtnfiitics to participate in updating, the district master plan. 

• I'hc ilistnet nuister plan is keyed to the sehiUil inipn>yenient ah/ei tives of participating scho<>Is. 

(iivcii your district's stage m developing and using this element, sec the suggestions below tor some ideas abrmt steps 
or actions to lake, Check the af)proprKite box below. 

LJ It \ou have n(;t staiteil to develop procedures: 

• Decide who shouUI be involved and /or represented in the task and ho\s- to initiate discussions. 

• Collect and leview resouices such as the school improvement la'A' and regulatituis and ideas iVoni other districts. 

• Decide how to share written ihalts ol'pioceduies \o get as much feedback as possible as efficientl\ as possible. 

LJ It \ou aie 111 tile process o! developing procCLliires: 

• Consider how tiie proccLlures can encourage and support school site council involvement in developing the district 
master plan. 

o I hink about how the procedures lor involvement in developing the district master plan ma\ be different from tfic 
procetlures for involvement in updating it. 

• Identily the pimiary school improvement objectives of partici}iaiing sclu)ols. and discuss how (Iil-sc can be 
retlecied in and supported through the chstrict master plan. 

Li ll pu)cedures have been adopted, but you have not started using them: 

• l-.\amine \ our proccLlures to see whether it is clear what the respiMisibilities are ol botii scIkh)I site ct.)imcils and 
district ot'fice personnel. 

• Check to see that all school site councils understand what the procedures are. 

• Make sure you have a method o\ evaluating how well the procedures work. 

• rimik ahead to see whether voii can anticipate an>' problems that might occur. 

U If >ou are using adopted procedures; 

• Review what u.u' lias been made of the procedures. How man\ school site ctuincils tot.)k advantage ot' theiif.' Have 
the ojipiiriumties been timely ones? Did tlieii participation result in develo[)ment or revision ol' the content ol 
\]w disliict masiei [)laii * 

• Check to see whethei the procedures are lieing implemented as the\ are described in the district master plan. If 
the\ are. use an ongoing ev:iluatiotj process to determine how \'>ell the\ are working, 

• 1 1 the procedures are not working as described, ask >'uurselves wh\ tliev are working different 1\ and wherhci the> 
,ire more eff'.'ctive oi less effective than planned. If \'oii think \ l)U might want to modil\ the priicedures. see the 
suggested steps \\)\ ongoing evaluat ion in the introduction to this appendix. 

LJ It \ on ,iie using an ongoing evaluat ion piocess. deiermine liov,' well the pro.ccdures arc wi.>rking. "^'our pn)cedures :ire 
profxibK working well il. 

• I ach school Mte council understands the district master plan and how council members can be involved m 
developing and updating it. 

• ScluHil site council jnirticipation has improved the usefulness and effectiveness of the district master plan. 

.V077- ' I his I'lenit-nt is not reipn'rcii in small districts that hirrc <>nlv one school sen'in}: a i:rade level. 
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Element 5- han for Phasing In Schools 

I lciuciit 5 1)1 (lie liistrict iiiastcr plan is t^^* thai will be um^cJ by llie dislrici [o idLMilily llic order ot scliuuls to 
be phasfil mil) schoul iiiiprovcrncnt. In looking ul tj^is, clcnicril. Uiid out where jlic dislrui is in de\vK)[)inu and iising 
tli.ir plan (sec the live stages described in the i^'lro<Ju^.(joii (o lliis appendix ). 

II (he governing [)oaid has adopted a plan lof Phasinii in school nnprovcuK-nl sclhn)ls. make sure that this plan is 
eonsistenl with law and rcgulalions. !o be a}>P^^'v:ibl^» jjj^, p|^j, nm^^i 

• bu'liulc ihiliiics ufhlior prt )ccdun'S ^^^'-^^nify sc/iools wHli flw i^n'utcsf niunhcr or cnficcfitrurions of 
i'ditcationaUv disa'Jvantas^cd yintth, 

• Demonstrate thut at least one-half of the i^^Sf^i^-^'^ elementary sehools ami one-half of the cJistrict's seeondurv 
S( hi»*ds rartieipatinj^ hi anv vear are eli^^hle t<> -cive either h'SIi'A Title I or SCh fundhiii. 

(liven your distriel*s stage in developing arnJ usi^^ iliis element, see the suggestions below for ^ume ideas about steps 
i»r actions to take. Check the a|)propriate boX bejtjw. 

;..J It yni have nut sLiited to devcloj) a plan: 

• Decide who should be involved and/or rcf^res^'ii ted in tiie task and how to initiate discussions. 

• Collect and review resources such as the sclu'^'^ niiprovemeni law arid regulaiioiis and other districts' plans. 

[ ! 1 1 \t HI are in (he piocess ot develo()ing a plan; 

• I hiiik al)oiit hv>w slIiooIs have been uK'Ulilied (\„- phase-in m the pjst and the extent to wliich these procedures 
worked or did not work in encouraging: scho^'ls participate in school improvement elTorls 

• Check that > ou have procedures lor idennl\ ,„^ educationally disadvantaged youth and that llio\' are used 
consistentlv lliroughoiii the ilistrict. 

• I xamiiie how schools aie ranked In receive i-COin^^n^- Impact Aid and for participation in LSIiA Title I. However, 
be aware thai halTol the sclmols in the cJiMrict |^,.jy jje pl:ased in on the basis of other criteria, thereby alternating 
a schouj eligible lor compensatory ed'icalK'h limdiiig with a school that is not eligible lor compensator) 
education liindiiig. In establishing criteria lor \^.|,nols not ell^lble lor CiMiipensatory education funding, explore 
ciiteria that provide iiicenlives lor improving- 

• Hraiiistorm different district ciileria thai ^'^>i''^ he iiscd lor ranking scIkjoIs for the phase-iii schedule. 

• Cue as mail) people as possif>le withm the ^^\u\e\ a chance to give input about what the phase-in criteria and 
pioccdures w ill be. 

Lj It a plan lias been adopted, but voii have st:ifti.\j ^siiig it: 

• Check t'.> see that the criteria for sele.ti".^ scti^iols for phase m are Mated clearly emjugh so that an\ school .ould 
ajipiv them 

• I funk ahead to s^.'e u lie t her \nu can ahtn-'P^'te problems that might occlii. 

• .Make sure > on have a Aa\ fu check how \^<-*l! ^'^o phm ts working, and make ciiaiiges if necessary. 

iJ II >oi. .ir-- is'.iig an ad.>pted {)la;i 

• Che;k Uiat 'f'.cfe .\k not coi-'lradict'oHs b^'^^Veen ihe additional criteria used to pfiase m schools with higfi 
mimr-e.> 0= ciwicjiil ran.wis ol .'ducatt(JiKili_ '-^'sa/ivautaged students and those criteria used to phase in other 
dis' ricl scho At.. 

» V IKVN t'.' >ei.' f^.a; fhe ciileria niclude a variety of factors: e.g.. commiinicnt . pre.pafedness to act. and leadership. 

• c hock t'.. see -.v'. .-tficr the. plan is being i''ipl^''^^oiited as described, if it is. use an ongoing evaluation process to 
deteim:!)- .io\'. :\\ it ;s woikmg. if the plan ,^ ^i^a workuig as described, ask yourselves why it is working 
diffeieiiti-. aii l whedie: it is n:ore effecti^'^* or effective than planiiL-d. If you tiiink you nnght want to modifv 
the plan. >.ee the suggested steps for oiig()iiig evai^,jfj^^j| jj, ^\^^ introduction to this appendix. 

Li If vou are using an ongoing evaluation pr<>eess. Ueteriiime how well the plan is working. ^*our plan is probabiv 
w 01 king well if: 

• The criteria and procedures for phasing m slIhh,|^ .jp^)^^. t\)r cluinging conditions a: schools and. thus, change m 
the phase-Ill order. Has the phase^n schediil^^-haiiged at all from y^ar to year'.' What kind of support or 
ct)nsideralu:n is given to a school that is ver\ :iii\^)ns to be [phased m earlier than scheduled ' 

• The criieria encourage schools to particif^^^te in W\oo\ nnj'rovemeiit elN^ts and provide for guidance in prefnirini: 
to fiartiLij)ate. 
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Element 6: Policies and/or Procedures for Identifying and Serving 
Students with Special Needs and Abilities 

[•.iL'tiiLTil () ot llic district master plan is tfic district's policies and [irocedures to be used b>' schools in idcntilXini: and 
seiving students with special needs. In looking at tins clement . tind out where the district is in developing and using 
sucii [inhcies and/or jirocedures {see ilie five stages described in the introduction to this appendix). 

it the governing board has adopted tfiese jiolicies and/or procedures, make sure that they are consistent with law and 
regulations. To be approvable. the policies and/or jirocedures must: 

• Describe how the f(>lU)whi\i students will he idcfitijled: (I J educationally disadvantaged youth: (21 limited- and 
n(m'l\n\iliSf. speakiUii students; and (J) students with special needs and abilities, ineludiuM. but ni)t limited to, . 
mentally sifted niinors. 

• IdefUij'v how instructii *fial and auxiliary sefrices will be provided to meet the special needs of the three ):roups of 
students listed alxn'e. 

• ISe n)nsistent, to the extent feasible, with district policies for idcfUifyinii students cli\iible for compensatory 
educatiofL 

(iiven your district's stage in develojiing and using this element, see the suggestions below for some ideas about steps 
or aclinns to take. Check llie a|)propriatu box below, ^ 

□ H yon have not started to develop policies and/or procedures: 

• Decide wfio sht»uld be involved and/or rejiresented in the task and how to initiate discussions. 

• Collect afid review resources such as the school imjirovement law and regulations and the laws and regulations 
pertaining to other jirograms in your district which address the needs of students with special needs and abilities. 

• Consider what procedures schools use now in idenliiying and serving students with special needs. 

o Plan tor coordination between district policies and/or jirocedures and individual school jilanning for serving these 
studL^nls. 

□ It \"ou are in the process ol" develojiiiig policies aiul/or procedures: 

• Consider wiiat tfie relationship should be between the districtwide policies for serving students and the more 
specitic ways in wiiich each school can implement those policies. 

• Consider develojiing these pt)licies and/or prt)cedures so that they can be ajijilied to all schools rather than just to 
school improvement schools. 

• Identity meiiiods tor circulating drafts of policies ::iid/or procetlures to get inaximum input and involvement as 
efticiently as possible. 

□ II" policies and/or procedures have been adopted, but you have not started using them: 

• r.xamine >i)ur policies and/t)r procedures to see whether they are clear enough so that everyone will understand 
wiio IS responsible l\ir doing what and when in the identiilcalion of services and jirovision of services to students 
witii special needs. 

• Ciieck that your policies and/or jirocedures are specific enough to prt)vide for consistent application from school 
to school. 

• Make suiu > on have planned for evaluating the policies and/or jirocedures as \on start using them. 

• Ihink ahead to see whether you can aniicij^ate aii\ jiroblems that might occur. 

• Check that ytaii jiohcies and/or jirocedures are consistent with the law aiui regulations (see above). 

□ If vou are using adojiied policies and/or jirocedures: 

• Ask school jiersonnel who work with these students how heljitul the district jiolicies and/or jirocedures are. Do 
tlie> make sense".' Can they be imjilemented with current restmrces? Is additional training needed'.^ How much 
growth are students making'.' 

• ( fieck to see whether the jiolicies and/or j)rocedures are being imjilemented as described in the district master 
jilan. It they are. use an ongoing evaluation process to determine how well they are working. 

• It tiie Jiolicies and/or j)rocedures are not working as described, ask yt)urseives why they are working difterently 
and whether ihey are more effective or less eftective than jilanned. If you think you migh.t want to modity the 
jn)licies and/or procedures, .see the suggested slejis tor ongoing evaluation in tlic introduction to this ajijiendix. 

□ If >ou are using an ongoing evaluation jirocess. determine how well the jiolicies and/or jirocedures are working. N'our 
Jiolicies and/or procedures are j)rtibably working well it": 

• Identification criteria are used accurately and consistentl> Iroin school to school. 

• District pohcii's and/or prticednres are used in the develoj^meiu of school jilans and are heljitui in jMannine. 

.\()Tf:: This clenwnt is not required in small districts that have only one school scr]'i)ii: a \:rade level. 



Element 7: Criteria and Procedures for Approving School Plans 

I-.lLMiiLMjt 7 of {he district master plan is the criteria and procedures that will be used by the district tu aj)prc)Ve school 
plans, in looking at this element, tlnd out where the district is in developing and using such criteria and procedures (see 
the five stages described in the introduction to this appendix). 

If the governmg board has adopted these criteria and procedures, make sure that they are consistent with law ai;d 
regulations. To be approvable. the criteria and juoceduies must identity: 

. • //ow ihc Jislrh i will ensure that sc/iool plans comply with the [m>visions of the school iniproven,'rnt law and 
regulations 

• How the district will jud^^' the potential effectiveness of school plans in tneetini; the needs ofstude:n< ^.tid ^(mls 
of school ifnprovefnent 

Given your district's stage in developing and using ihiS element, see the suggestions below for some ideas about slep.-> 
or actions to take. Check the appropriate box below. 

□ It s ou have not .started to develop criteria and prok;edures; 

• iX'cidc who should be mvolved and/or represented in the task and how to imtiate discu.ssions. 

• Collect and review resources such as the Manual of Raptircfnents, Plannini^ Handbook, criteria u.sod b\ the State 
iVpartment of Iiducatioii for school plan review, and criteria and procedures used by other districts. 

• Decide how to share written diafts of criteria to get as much feedback as possible as efficientl\' as possible. 

[J n you are in the [hdccss of developing cril^eria and procedures: 

• Work with .schovils m your district that have been planning over the past few years in order to identify .successful 
asjiecls of those programs when determining criteria for potential effectiveness of the planned program. 

• As you discuss dilferent criteria for potential effectiveness, think about which ones will be feasible to apply to 
scliool plans. Consider criteria which focus on the usefulness of the plan as a guide for implementation: e.g.. i.s it 
understandable? 

• Consider the resources available to vour district in developing tlie procedures for approving plans. 

• Consider how the pnicess can provide for timely feedback to schools and feedback that is .specillc enough to 
facilitate improvements in .plans and fuograms. 

• Check with {K'ople who have been involved in both developing and reviewing plans, and tr\ to solicit creative 
uieas. 

LJ If criieiia and |)rocedures have been adopted, but you have not started using them: 

• l-..\amine your criteria and procedures to see whetfier they are specific enough and understandable enough to 
proviilc guidance to the school site councils throughout the development of their plans. 

• Check your procedures to see whether it is clear wlu) is responsible to do what and b\ when in approving school 
plans. 

• Check that > mi have procedures lor evaluating how well the plan approval process works. 

• rinnk alh^ad tt) see whether you can anticipate any problems that might occur. 

[J If yon aie using adopted criteria and procedures: 

• Clieck U) see whether all schools get feedback about the compliance and potential effectiveness of their plans. 
Does the feedback make sense to |)eople at schools'.' Are schools able to use the feedback to imjnove their 
planning and program:^'.' Is the feedback received in time to get maximum bene lit from it'.' Are resourc.^ avadable 
to assist scluhWs 111 using the feedback'.^ 

• Check to see whether the criteria and procedures are. being implemented as the\- are described in the district 
master j)lan. If the\' are. use an ongoing evaluation process to determine how well they are v^'orking. 

• If the criteria and |)rocedures are not working as described, ask yourselves why they are working differentl) and 
wfiether they are more effective or less eftective than planned, If you think \ ou might want to modity the criteria 
and procedures, see tlie suggested steps for ongoing evaluation described in the introduction to this apiiendix. 

□ If you are using aiL.ongoing evaluation process, deterinine how well the criteria and procedures are working. \ our 
criteria and procedures are probably working well if: 

• .^Schools have understtH)d the criteria and have been able to apply tlieni in developing plans. 

• The approvai process has resulted in increased planning skills, jilans that are easier to implement, and better 
pn.^grams for students. 
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Element 8: Policies and/or Procedures for Evaluating School Improvement Programs 
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I If iiiciil .S ul ihe (iisliicl iiKiskT plan is llio policies and/or procedures llial svill be used"h>' Ihe district lo evaluate its 
slIimoI iinpr»iveirient pioLiianis. hi lookiiij: at this element, f'iiul out \vhere the distiict is in developiiiLi and usiiii: such 
P*»licies urul'oi procedures (see the live staues desciihed in the introduction to this a}>pendiA I. 

it the eoveriuii^: board has adopted these evaluation pi^hcies aiid/oi procedures, make sure that lhe>' are consisieni 
with law arid re,LjulatMns, Tn he appu vahle. the policies aiid/oi procedures must lellecl 

• Tin' r'Umvifi^ si liooiU'wl rri/nin'fncnls Jor the ci'uluiinof' of ( I i the dci^rcc to which the Si ii<M)l is mcctini: its 
iniifnucffii nt (>h}cc lives; (21 stucJi'fit achicvcfuctit: fjj improved schot^l cnvirofirncnt . atul (4 ) fisi ul cxpctulitHrcs 

• .1 KlanJiinl <*f iidi t/ndi v for \l IiooI I'Viilncitii^n nn K-rdnrr'i 

(iivcii your district's stage in developing and u.siiig ihis element . see the sugge.stions below for .some ideas about b[cp\ 
oi actions to take. Clieck the appropriate box below. 

[J It \ oil have not started to develop policies and/or proceduies: 

• Decide wlio should be involved aiuhoi represented in the task and how t(j initiate discussions. 

• ( ojject and review such resources as the ^cllool improvement Aud ic^u\M\ui\>,, //ufuIho(fk /(^r Assxssini: an 
J.U'ffii'ntiirv Sthool Proi:riini, l/iifulhoi^k Jor Asscssini: a Sct'omlarv School Pn r^rarn, Hand in >ok for the /'.'valuation 
of Mnltilnmlcil iihicat tonal l^ni^ratns, ideas about what iwiier districts do, and reuii)nal or count > «itMce 
evjhiatioii resonices. 

• Ik^cide how \i\ share diattN o( the pohcieN and'oi procedures (i) get iiiaxiiiuini inpu'. and mvolvemeril . 
L] It >ou are in tlie [)roces^ otdevelopiiig policies and/or procedures: 

• ( nfisider ln)W the district has evaluated (he el lect ivciicns of school [uograins in the past and the waws in wliich 
rills has Worked well oi in>l worke^l well 

• liurik aiiout what the lelatioiisliip l)etweeii school evahialioii procedures and district evaluation priJcedurcN 
siiould iie and how the evaluation of school improvement programs should relate to evaluation procedures lor 
otiier ci»risolidated application programs. 

• Review voin criteria and f)rocedures lor apjnoviiig plans (i-.lement 7), and think al)out how district program 
evjliialioii can be consistent with and linked to the on-site progiam reviesv and the review of plans. 

• ( onsider/developuig approaches lor gathering int\)rinatioii to enable \'ou to get a complete picture ol" the 
I>rogi.iiii liow elteciive it is for studeiitN aiu.1 how well the program is lieiiig iinplemented so that \ ou wUI no; be 
dependent on one source ot intoimation about the program, 

• Consider distircl evaluation techiiupies that will give' helpful information back to people in positive wa\". 

l) It [1o|lc^e^ ariti/«ir proceilures have iieeii ailopted. but >ou have not started using them: 

• j \ainiiie > our {)olicies and or procedures to :^i'e whether respoiKsibilities and the timeline for evaluation are 
clearl> iden titled. 

• Ciieck wilii sc}ioi>| improvement ncIiooIs to see whether llie\ uin.lerstaiid how the district evaluation policies and 
fMocedures could be mi(ileiiieiited at then school and how the\ relate to other school evaluation procedures the 
sch*ii>l miglil ii>e. 

• t'heck thai vou liavu a method ot getting feedliack on how the evaluation procedures are working. 

• Ihuik alieaii to sc'c uhethei uni can anticipate ariv pioblems tlial might occur, 

L] It \ou aie usin^ adi)pted policies and'or procedures: 

• {'lieck to st^e whether the policies and/(u [uocedures are being implemented as they are describeil in the district 
master plan. It tlie\ are. determine how well they are working. 

• It tiie policies and oi procedures are not \vorking as ^.le^criiled. ask vtmrselves \\'\\\ the> are working dittereiilU 
and wihMlier the> are more elfective or less elTeciive than planned. If >ou think you might want to modil\ the 
policies and'or [uocedures. see the suggested steps for ongonig evaluation describeil in the intrt)duction to thi> 
appendix. 

LI it > on are using an ongoing evaluation process, determine how well the {lolicies aiiLl/or {>roceLluies are working, ^'oui 
policies and/oi procedures are probalily working well if: 

• riie results ot the dit'feient evaluation procedures are anal>/ed and interpreted tor use b> ditfeieiit audience^, 

• Sciiool> gel leedlxick about the ipjalit>- of their pi ogranis and of their own evalualioii procetliires. Such feedback 
IS understood hy sciiools. gives guidance or ideas tor improving the program, eonies at apfuopriate tunes, and can 
fx* used to impr<jve the program. 

• Clianges iiave been made across the district as a result ot' evaluating sehoo! improverncnt . 

\'()IT: This clement is not required in small distrit'ts that have tuilv one school scfrinj: a i^rade level 
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Element 9: Criteria and Procedures for Terminating Unsuccessful Programs 

i:ieincnt ^) nf ihc districl niaslcr plan is ihc cril-jria and procedures lliat will be used by the district to terininale 
unsueL-cssCiil sjhuol nnproveinenl programs and to r/alloeale inonev williiii the district, in looking a( this element, find 
nnt where th: distri.J is in deveh)ping and using such criteria and jirijcedures (see the five stages described in the 
introduction (o this appendix). 

If the governing board has adopted criteria and procedures for terminating unsuccessful programs, make sure they 
are consi.slent with law and regulations. To be approvable. the criteria and procedures must; 

• Include criicria and procedures for dctertninuii^ whether a school hu\ heen unsuccessful in suhsianiially nieefin^i: 
ifs ohiee fires over a four-year period. 

• Include criteria and procedures which rejlect academic achievement, proi^ram review, and. if desired, other 
(Iisfh( t-eitahlishcd indicat( )rs of educational impn >vement. 

• Identify how fu/uis will he reallocated. 

(livL-n your district's stage in developing and using this element; see the suggestions below for some ideas about steps 
or actions to lake. Check the appropriate bo.x below. 

□ If \ on have not starleil to develop cnierij and procedures: 

• Decule who should be involved and/oi represented in the task and how to initiate discussions. 

• Collect and review resources such as the school improvement law ami regulations. Manual of Rcifuiremenis. 
'f/andhook f)r the l-valuation of .\Udtifutided iulucational Pro\^rams, and criteria and procedures being considered 
b\ other districts. 

□ it you are m the pre- oss of develo[)ing criteria ami procedures: 

• Review district .aid school evaluation procedures (lilement S). and consider how those might s-. rsv as a 
loundalion tor. i)r at least be consistent with, termination procedures. 

• Discuss possible "other indicators"' of educational improvement which your district might want to adopt. 

• ^'onsider criteria that will provide feedback to schools over time: for irislaiice. criteria that would let a school 
know where ii staiuls each >ear. not just after four years. 

• Consider estubii.sliiiig several criteria, rather than just one or two. which capture the full range of school 
im()rovenieiit efforts: e.g.. planning, implementation of the planned program, and improvements in achievemeiJl 
and ei)viroiiineiil . 

• Ct)nsider how sour reallocation procedures might relate to > onr pliase*in plan. 

□ It -criteria ariil procedures have been atlopted. but you [lave not started using iliem: 

• I xamnie tlie proceilures to see whether it is clear who is responsible to do what aiid by wIkmi. 

• Check to see that eacli school understands the criteria and how the\- will be applied. 

• rinnk aheatl to see whether \\\\\ can anticipate an\' problems that might occur. 

• Check that sou have osiablislied a nicihod of evaluating how well your criteria and procedures are workiuii. 

□ If > ():i are using adopteil criteria and procedures: 

• Check to see whether the criteria and proceilures are being iin[ilemented as the>' are described in the district 
master plan. It they are. use an ongoing evaluation process to tietennine Imw well ihe> are working. 

• If ihe cnteiia ami proceilures are not working as described, ask >-ourseIves wh>- they are working differenilv and 
svhether they are more effective or less effective than planned. If you think you might want to niodity the criteria 
and procedures, see the suggested steps for ongoing evaluation described in the introduction to this appendix. 

□ It \o\{ are using an onm)ing evaluation process, determine how well the criteria and procedures are working. Your 
criteria and proL-eilures are [irobably working well if: 

*• The. criteria and [iroceilures are understood by each school. 

• Schools are. receivmg teedback annually at a time thai helps them **close the loop" between evaluation .iiul 
[ilanmng. 

• Resources are av.iilabie to assist schools that are not meetmg the criteria. 

\01l: This element is not required in small districts that have onlv one school scnini^ a i^rade level. 
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Element 10: Criteria and Procedures for Approving Requests for Release Time 

filcinent 10 ot the district master plan is the criteria and procedures that the district uses to approve schools' 
recjLests Cor release lime for staff development or to advise students. In looking at this element, (Ind out where the 
district IS in deveh)ping and using such criteria and procedures (see the live stages described in the introduction to liiis- 
appendix). 

If the governing board has adopted these criteria and procedures, make sure that they are consistent with law and 
regulations. To bo approvable, this element must identity: 

Criteria and procedures for approving or disapproving schools' recfuests J'or release time dun'ng the regular school 
year to advise students or conduct staff development 

Given your district's stage in developing and using this element, see the suggestions below for some ideas about steps 
or actions to lake. Check the appropriate box below. 

□ If >i)U have not started to develop criteria and procedures: 

• Decide who should be involved and/or represented in the task and how to initiate discussions. 

• Collect and review resources such as the school, improvement law and regulations, staff development regulations 
under AB 551 (Ch.-pler 966, Statutes of 1977), and criteria and procedures used by other districts. 

• Consider what criteria and procedures, if any, have already been used in approving release time and how well they 
worked or ditl not work. 

□ It yon are in the process of d::velopiiig criteria and procedures: 

• Make sure that teachers, administrators, other staff, and parents are involved in discussing these criteria and 
procedures. 

• Consider criteria that will be tiexible or broad enough to use for schools with different types of staff development 
and jounscling needs. 

• Identify the specific kinds of things that you feel should be included in a school's request for release time (cc.. 
how parents and community, as well as staff, will be involved in plamiirig release time activities, how parents an J 
community will be informed about relea.se time days, and how the planned relea.se time activities would be 
evaluated ). 

• Identity resources that can be used to help schools plan for and utili/c relea.se time. 

□ If criteria and procedures have been adopted, but you have not started using them: 

• Check to sec that each school understands the criteria and how they will be applied. 

• I-.xanune the procedures to see whether it i.s clear who is responsible to do what and b\' whon. 

• C heck to see that you have a method to evaluate your criteria and procedures as you begin using them. 

• rinnk :ihead to .see whether you can antici[iate any problems that might oc. ur. 

□ It you are using adopietl criteria and procedures: 

• Review how schools liave used the criteria and procedures. Are ttiey wrihen clearly enough for sclio^.-ls ti; use 
accurately'.* Have they been u.sed by schools'.' Have they given guidance to schools in plarming for release time'.' 
Have" release time activities been successful? 

• Review how Iho.so per.sons applying the criteria and [procedures have used them. Have they been manageable".' 
Have they produced understandable and adequate requests'.' Have they been accessible to all school improvement 
schools / Have they allowed for reasonably fast action on requests*.' 

• Check to see whether rhe criteria and procedures are being implemented as they are described in the district 
master plan. If they are. use an ongoing evaluation process to determine hv)w well they are working. 

• It the criteria and procedures are not Xv^orking as described, ask yourselves why llicy are working differently and 
wlieiher (hey are more effective or less effective than plaruied. if you think you might want to modify the criteria 
and procedures, .see the suggested steps for ongoing evahuition described in trie introduction to this appendix, 

□ If yiui are using an ongoing evaluation process, determine liow well the criteria and procedures are working. Vonr 
criteria and procedures are probabi)' working well if: 

• The criteria and procedures are understood by the schools and have provided guidance (o schools in planning, 
conducting, and evaluating their release time activities. 

• Those involved (staff, parents, and, in .secondary schools, students) geneially agreg-lhat the relea.se time aciivities 
were well managed and that their slated purpo.se(s) was achieved. 
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A. District Strategies to Assist Schools Receiving Planning Grants 



In luokiiig jl ihc dislricfs strategics to jssist schools receiving planning i»rants, find out where (lie district is n; 
developing jiul using such strategies (see the live stages described in the introduction to this appendix). 

n the goveriung board has adopted tliese strategies to assist planning grant !icliools, make sure ifiat they arc- 
consistent with law and reguiatuais. Jo be approvable. the district master plan must include; 

Strdti'i^ncs to assist plannin^i i^rant schools Such stratci^ics may he JcscrihcJ ( I ) within each schooTs school jUau. or 
(2) whlcr separate eo\rr and submitted \yith I'orm A'127D by October I, 1^)7^), or with the school plans bv 
July L 197^1 

Given your district's stage in developmg and using this element, see the suggestions below for some ideas about -tops 
or actions to take. Check the appropriate box below. 

□ It you are starting to develoji these strategies. 

• IX^cide who should be involved and/or represented in the task, and identriy ways of initiating discussions with the 
school site councils and other key staff and parents at each jijanning grant school. 

• Consider lu>w the district has supported sciiools as they planned in the j)ast; and think about which aspects ol 
those strategies wt)rked well and which did not work well. 

□ It vou are in the process i>f developing ."-/ratcgies: 

• hind out what kinds of skills, strengtli.s. needs, and priorities each planning grant school has. 

• Consider b«>th short-term and long-tern strategies. 

• \V\)rk with each school receiving jilanning grants to determine the support needs of these schools. 

• Consider developing strategies scliool-by-scliool to respond to unitpie needs as well as common needs. 

• It schools have needs that camioi be met by the district, explore community , eountw regionah state, and federal 
resources which can be made available to meet these need^s. 

• Consider wa>s of a.ssessing the effectiveness i.^f current services to scho(.)ls and how the services miiihi be 
reorganized or strengthened to provide better suppijrt to schools. 

• Ihink about how to build Ile.xibility into the strategics so>tial they can change as schools change. 

• It you are a direct service district or in a cooperative, ask the office of the count\" suiierinteiu^ nt or cooperative 
ottice to work ch)sely with you in developing strategies. \ 

CJ It strategies liave Ikcii adopted, but you have not siaricd using thepii yet: 

• hxainine your strategies to see whether it is clear who is responsible to do what and by when. 

• (*heck to see whether the strategies are specific enough to relate clearly to- the improvement priorities of each 
planning grant school. i 

• Check with each planning grant school to determine whether the\- understand the di^lrict su|)|tori they should 
e.xpect. 

• Make sure ou have a procedure to evaluate how well the strategies are working and ;■ procedure lor changing llie 
strategies at midyear it \ ou determine they are not working well. 

• riunk ahead 'o see whether you can anticipate an> problems that might occur. 

□ If >ou are using . dopted strategies; 

• Visit fila-.ning grant schools to discuss the strategies. l3o those at the school know what the strategies are Mlave 
the strategies had an eftect on school activities'.' Have the strategies been viewed as a[iproiHiate to the schooPs 
needs'.* Has the use of the strategies been viewed as helpful? 

• Check w, see whether Uie strategies are being implemented as they are described in the tlistrici master plan, If 
they are. use an ongoing evaluation piocess to determine how well the>' are working. 

• It the strategies are not working as descrih d. ask yourselves why they are working difterenllv and whether the> 
are miue ctfective or less etieclive than those planned. If vou think vou might want to modify the procedures, 
see the suggested steps lor ongoing evaluation described in the introduction to this appendi.x. 

□ II >nu are using an ongoing evaluation process, determine how well the strategies are workiiiLi. ^dur stratenies are 
piobabK working well if; 

• l-.ach planning grant school understands what district support it is to receive and when. 

• Scfiool planning and programs have changed in a positive way as a result of using the strategies. 

• The ongoing evaluation process has worked well in assessing how well strategies are working; strategies have 
changed as schools have changed or as new planning grant schools have been phased in. 

• The strategies have been viewed by each planning grant school as appropriate to their needs and helpful in 
assisting them in their planning process. 



XOT/:: Stratcf^ies to assist schools are be recorded in the plannini^ i^rant application. 
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B. District Strategies to Assist Schools Implementing Consolidated Application Programs 



\i\ K)i)king at the description ot" the district's strategies to assist each school implementing a consolidated application 
program, find out where the district is in developing and using such strategies (see the five stages described in the 
introduction lo thu appendix) as well as in submitting them to the State Department of Education. 

It the governing board ha,s ado[)ted these strategies to assist si:fu.^ols implementing consolidated application programs, 
make sure that the strategies are consistent with law and regulations. To be approvable, the strategies must be 
c*)iiMsten( with the intent of law and regulations and must; 

• Bi' kcyi'J to the improvt'.ment oh/cctives of all consolidated application scho{>ls\ 

• hfu V mipass a vailable dis trie t resi ) urces. 

Given your district's stage in developing and using this element . see the suggestions below for some ideas about steps 
or actions to take. Check the appropriate box below. 

□ If yon have not stari'.^d lo develop strategies; 

• Decide wlio should be involved and/or represented in the task, and identifv ways of initiating discussions. 

• C"*uisider how the district has supported consolidated application schools in the past and which as[)ects ot those 
strategies worked well and which did not work well. 

□ It yon are m the process ot" developing strategies. 

• J'lnd out what kinds ot' skills, strengths, needs, and objectives eacli school fias; assist each school in retining its 
analvsis and interfiretation of its evaluation data e.g.. on-site program review and assessment of the school 
[)|an and m closing the loop between evaluation and further planning. 

• ('t)nsider both short-term and liHig-term strategies. 

• Work with consolidated apfilication schoi;)ls to determine the support needs of these schools. 

• Consider developing strategies school-by-school to respond to unique needs as well as commonly shared needs. 

• It schools have needs tfiat cannot be met by the district, explore community, count)-, regional, state, and tederal 
resources wliich can be made available to meet these needs. 

• Consider ways of assessing; the effectiveness of current services to scIukjIs and how they might be reorganized or 
strengthened to provide better support lo sl'IiooIs. 

• I hink about how to build Hexibiiity into the strategies so that they can change as schools change. 

• if you are a direct service district or in a cooperative, ask the office of the county superintendent or cooperative 
otTice to work closely with > ou in developing strategies, 

□ it strategies have been adopted, but you have not started using theriiv'et: 

• [-Aaniine your strategies to see whether it is clear who is responsible to do what and by when, 

• Review each slIiooI's [ilan to check that the strategies are consistent with and support the school's improvement 
objectives and th.at the> have been incorporated into the school's plan. 

• Clieck to sec whether the strategies are specitlc enougli to relate clearly to the improvement objectives of each 
consolidated apfilicalion school (including those with Title I ..)r SCE funds only). 

• (.'heck with consolidated application schools to determine whether they understand the district support the\' 
"shiiuld expect. 

• Make sure you have juocedurcs to evaluate how well the strategies are working. 

• riiink ahead to see whether you can anticipate any [)roblems that might occur. 

□ If \ou are using adopted strategies; 

• Visit implcmentatioii schools to discuss the strategies. D(j those at the school know what the strategies are Have 
the strategies had an eflect on school activities'.^ Have the strategies been viewed as appropriate to the scfiools' 
needs".* Has the use of tiie strategies been viewed as helpful.' 

• Check to see whether the strategies are being implemented as they are described in the district master plan. If 
ihev are. use an ongoing evaluation process to determine how well they are working. 

• If the strategies are not working as described, ask yourselves why they are working ditTerently and wiiether they 
are more eftective or less eftective than planned. If you think \ ou might want to modity the procedure ,, see the 
suggested <leps tor ongoing evaluation described in the introduction to this appendix. 
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□ It vou arc usirj>: arj undoing evaluation proces.s. determine hov. well the strategies are working. Your strategies are 
probably working well il"; 

• i'.ach school understands what disirict support ii is to receive and when and is able to use such assistance 
ctfectively. 

• Lach school's program and ongoing planning have changed in a positive way as a result of using the strategies 

• The ongoing evaluation process lias worked well m assessing how well strategies are working; strategic^, have 
changed as school programs have changed or new implementation schools have been phased in. 

:\'OTi: SiraicKics to assisi schools arc to be developed for every school receiving, eonsolidaied applicaiion fundhii: 
f including schools receiving *mlv Title I and/or HI A funds}, llic strategies may be described and submitted to the State 
Defmrtmeni of hdueation us part of each school's school plan or under separate atver at the time that the school plans 
arc submitted or at the tune that Form A-I27D is submitted. 
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Rudy Campos 

Director, Compensatory i'ducation, Visaiia , Unified 
Schujl District 

Delbert Cederquist 

President, California School Boards Association 

iilizabeth Hlcock 

Principal, Mount Diablo Unified School District 

^ita Hsquivel 

Supervisor, State and Federal FVojects, Santa Monica 
Unified School District 

farol Ferrell 

Parent. Reed Union Flementary School f)istrict 

^ick Floratos 

Superintendent, Rio Linda Union Flementary School 
Di.strict 
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Helen Fried* 

Director, Curriculum 'Services, ABC Unified School 
District 

Pat Griggs 

Director, Special Services, Westminster Elementary 
School District 

Robert Hart 

Director, Special Projects, Long Beach Unified School 
District 

Jim Haslip 

Principal, San Mateo City Elementary School District 

Patricia Horkan 

Coordinator, ECE/Title I, San Mateo City Elementary' 
School District 

Pauline Hooper 

ECE Program Coordinator, Los Angeles Unified School 
District 

Jerry Jacobsen* 

Director, Funded . Prt)grams. Garden Grove Unified 
Scht)ol District 

Margaret Kennedy* 

C'onsultant. Early Childhot)d Education. Curriculum and 
Instructional Services, 0((\ce of the Los Angeles County 
Superintendent of Schot)l.s 

Martha Kei/.er* 

ECE Program Coordinator. Long Beach Unified School 
District 

Pat Larsen 

Board Member, Palm Springs Unified School District 
Kurtis J, Lyle 

Director. Federal arid State Prt)grams, Fremont Unified 
Schot)l Disti ict 

Peggy Lindsey 

Teacher, Fresno Unified School District 

Larry Lucas 

Principal, Huntington Beach Union Higli School District 



* I his pt'r«N(m .issisted with the 1979 rcvis;ion nf this document, 
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Carol Monell 

Hxeculive Assist i;it to the Superintendent, Cajon Valley 
Union School District 

Manbel Mar;nelli 

Parent, Thousand Oaks 

Bobbi Mullu)I]and* 

Curriculum Coordinator. Irvine Unified School District 
I- rank Ortega 

Teacher, San Dieguito Union Ffigh Sclu>ol District 
Kvelyn Page 

Curriculum Coordinator. Chula Vista City Elementary 
School District 

Lyn Perint) 

Consultant, HIementary t:ducatit)n. Office of the Ven- 
tura County Superintendent of Schools 

James Potter 

Curriculum ( oiirdinator. Rio Lir 'a Union Liiementary 
School District 

Linda Rigiiev* 

Parent (iarden (;rove Unified Schoi)! District 

Judith Rogers 

HCT: Coordinator, South San Francisco Unified School 
District 

Robert A. Sanchis* 

Superintendent, I aguna Beach Unified School District 
Connie Savidge 

Teacher, Ocean View HIementary School District 

Robert Scheirbeck* 

Superintendent, KJamath- Irmity Ji>int Unified School 
District 



Mary Schneider* 

Principal, Ocean View Elementary School District 

Gary Scott 

Teacher, Gilroy Unified School District 

Janice Smith 

Assistant Principal, Irvine Unified School District 

Jessie Thacker 

Principal, Garden Grove Unified School District 

Shirley Thornton 

Principal, San Francisco Unified School District 

Rosemma B. Wallace 

Executive Associate Superintendent, Oakland Unified 
School District 

Elvie Walts 

Director, Early Childhood Education, Sacraniento City 
Unified School District 

Barbara Winars* 

Coordinator, Staff Development, Westminster Elemen- 
tary School District 

Joy Weiss 

ECE Coordinator, Cupertino Union Elementary School 
District 

. Janet Worlman 

Title 1 Coordinator, Folsom-Cordova Unified School 
District 



* rhi,s person assisted with the 1979 revision of this document. 



'H ! . 3.500 



ERIC 



